
Teaching Models With

Introduction: Great writers use attributes in their writing. 

Attributes are adjectives that can be used to describe 

something. One example of using attributes is to describe 

the way that something looks – such as spotted, striped, or 

a specific color. When a writer uses attributes to describe 

something in a text it helps the reader to “see, taste, and 

feel” what has been written. 

Engage students in a discussion about what attributes are and how 

they can benefit writing. Have students list different attributes that 

they can use in writing. Instruction/Models: Now let’s look at some examples of 

authors who used attributes in their writing. 
Show examples in texts of attributes. Read a few examples to 

students. Have students decide why the author used attributes in 

his/her writing. 

Summary
This lesson will cover what attributes are and how to utilize them in writing. The student will be able to identify attributes in texts and 

create their own examples of using attributes in writing.
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 Standards:
Common Core Standards: W.3.2; W.4.2; W.5.2; W.6.2; W. 7.2; W.8.2

Texas: 110.14 English; 110.15 English; 110.16 English

Virginia: 3.9; 4.7; 5.7

Materials:
 e-Book models Content specific text and articles

 Sticky notes

Little Birdie Leveled Readers 2-3
•The King’s New Clothes  •Snakes in Third GradeMy Science Library 2-3•Seeds, Bees, and Pollen•Studying Weather and Climates

Eye to Eye with Endangered Habitats
•Savannahs•Coral ReefsAmerican Symbols and Landmarks

•The Statue of LibertyOutdoor Adventures•Camping

Beginning(Students who are new to the topic)
Find an attribute used in this book. 
What does it describe? The King’s New Clothes (p.7)Seeds, Bees, and Pollen (p.7)

Intermediate (Students who have some experience with the topic)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging?

Savannahs (p.10)Studying Weather and Climates (p.12)
Advanced (Students who need more challenging material)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging? What 
other attributes could you add to 
this passage to make it more 
engaging?

Camping (p.8)Coral Reefs (p.14)

Over 1,300 Titles
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Rourke Educational Media’s Teaching with e-Books are a collection of lessons that focus on teaching the strategies 
and skills students need to be successful in reading, writing, and the content areas. Our collection of standards based 
e-Book lessons are created to drive instruction in the classroom while meeting the needs of all students. REM’s 
Teaching with e-Books lessons are a collection of K-2 and 3-8 standards based lessons that use our PDF e-Books and 
models. The lessons are whole group lessons, where the teacher uses PDF e-Books on a white board or with an LCD 
projector. Each lesson includes suggestions for instruction and independent practice at a Beginning, Intermediate, and 
Advanced level.

Rourke Educational Media’s Teaching with e-Books lessons focus on content areas needed to meet the standards 
required for high stakes testing. Our Teaching with e-Books lessons focus on teaching Tier II & III vocabulary words and 
informational text reading comprehension strategies (see list below).

 Reading Comprehension Strategies

 1. Using and interpreting text features (graphs, charts, maps)
 2. Determining importance or main idea and identifying key details
 3. Synthesizing or summarizing complex concepts or processes
 4. Visualizing
 5. Making inferences
 6. Making connections
 7. Asking questions

Rourke’s Teaching with e-Books lessons includes a concept focus, state standards, materials, suggested Rourke 
e-Books, a lesson, and extension activity. The purpose of our Teaching with e-Books program is to provide today’s 
students with the tools needed to achieve new knowledge and deeper levels of thinking.

What is Teaching with e-Books?

Introduction: Great writers use attributes in their writing. 
Attributes are adjectives that can be used to describe 
something. One example of using attributes is to describe 
the way that something looks – such as spotted, striped, or 
a specific color. When a writer uses attributes to describe 
something in a text it helps the reader to “see, taste, and 
feel” what has been written. 

Engage students in a discussion about what attributes are and how 
they can benefit writing. Have students list different attributes that 
they can use in writing. 

Instruction/Models: Now let’s look at some examples of 
authors who used attributes in their writing. 

Show examples in texts of attributes. Read a few examples to 
students. Have students decide why the author used attributes in 
his/her writing. 

Summary
This lesson will cover what attributes are and how to utilize them in writing. The student will be able to identify attributes in texts and 
create their own examples of using attributes in writing.

How To Teach: ATTRIBUTES GRADE LEVEL 3-8
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 Standards:

Common Core Standards: W.3.2; W.4.2; W.5.2; W.6.2; W. 7.2; W.8.2
Texas: 110.14 English; 110.15 English; 110.16 English
Virginia: 3.9; 4.7; 5.7

Materials:

 e-Book models
 Content specific text and articles
 Sticky notes

Little Birdie Leveled Readers 2-3
•The King’s New Clothes  
•Snakes in Third Grade
My Science Library 2-3
•Seeds, Bees, and Pollen
•Studying Weather and Climates

Eye to Eye with Endangered Habitats
•Savannahs
•Coral Reefs
American Symbols and Landmarks
•The Statue of Liberty
Outdoor Adventures
•Camping

Beginning
(Students who are new to the topic)

Find an attribute used in this book. 
What does it describe?

The King’s New Clothes (p.7)
Seeds, Bees, and Pollen (p.7)

Intermediate 
(Students who have some experience 

with the topic)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging?

Savannahs (p.10)
Studying Weather and Climates (p.12)

Advanced 
(Students who need more challenging 

material)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging? What 
other attributes could you add to 
this passage to make it more 
engaging?

Camping (p.8)
Coral Reefs (p.14)

Introduction: Great writers use attributes in their writing. 
Attributes are adjectives that can be used to describe 
something. One example of using attributes is to describe 
the way that something looks – such as spotted, striped, or 
a specific color. When a writer uses attributes to describe 
something in a text it helps the reader to “see, taste, and 
feel” what has been written. 

Engage students in a discussion about what attributes are and how 
they can benefit writing. Have students list different attributes that 
they can use in writing. 

Instruction/Models: Now let’s look at some examples of 
authors who used attributes in their writing. 

Show examples in texts of attributes. Read a few examples to 
students. Have students decide why the author used attributes in 
his/her writing. 

Summary
This lesson will cover what attributes are and how to utilize them in writing. The student will be able to identify attributes in texts and 
create their own examples of using attributes in writing.
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 Standards:

Common Core Standards: W.3.2; W.4.2; W.5.2; W.6.2; W. 7.2; W.8.2
Texas: 110.14 English; 110.15 English; 110.16 English
Virginia: 3.9; 4.7; 5.7

Materials:

 e-Book models
 Content specific text and articles
 Sticky notes

Little Birdie Leveled Readers 2-3
•The King’s New Clothes  
•Snakes in Third Grade
My Science Library 2-3
•Seeds, Bees, and Pollen
•Studying Weather and Climates

Eye to Eye with Endangered Habitats
•Savannahs
•Coral Reefs
American Symbols and Landmarks
•The Statue of Liberty
Outdoor Adventures
•Camping

Beginning
(Students who are new to the topic)

Find an attribute used in this book. 
What does it describe?

The King’s New Clothes (p.7)
Seeds, Bees, and Pollen (p.7)

Intermediate 
(Students who have some experience 

with the topic)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging?

Savannahs (p.10)
Studying Weather and Climates (p.12)

Advanced 
(Students who need more challenging 

material)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging? What 
other attributes could you add to 
this passage to make it more 
engaging?

Camping (p.8)
Coral Reefs (p.14)



Each Teaching with e-Books lesson is available online at www.rourkeeducationalmedia.com. 

1. A teacher will log onto www.rourkeeducationalmedia.com  to get access to each Teaching with e-Books lesson. 
2. Once the teacher is logged in, the teacher will use the drop down menu which will allow them to select lessons by  
 grade level, content area, or standard.
3. After previewing the lesson and preparing any materials required for the lesson, the teacher is ready to teach the  
 lesson to their students.
4. Each lesson will begin with an introduction. The italicized words in each lesson are suggested prompts for the   
 teacher. After introducing the concept or topic, the teacher will give examples and discussion prompts to students  
 using the suggested e-Books. E-Books and suggested discussion prompts are listed by the following ability levels:

 Rookie- Students who are new to the topic
 Apprentice- Students who have some experience with the topic
 Skilled- Students who need more challenging material

5. The application piece of the lesson includes directions and prompts for Rookie, Apprentice, and Skilled learners to  
 apply what they have learned.
6. After the teacher completes the lesson, they will assign the extension activity provided at the end of the lesson.  
 The extension activity can be used in the classroom or assigned as homework. 

Teaching with e-Books Lessons

Lesson Types

1. Using and Interpreting Text Features – text features include graphs, captions, diagrams, photos, illustrations,  
 table of contents, glossary, and index. The student must be able to adequately examine and use each of these   
 features to fully understand the entire text. 

2. Determining Importance or Main Ideas and Identifying Key Details – the student determines the   
 purpose for reading the text and then decides what is most important in the text and what the key details are that  
 help support the main idea. 

3. Synthesizing or Summarizing Complex Concepts or Processes – students, thinking evolves/changes as   
 students gather information in the text. As they synthesize this new information, they form a new understanding of  
 the text. Summarizing allows students to take all of the concepts presented in a text and create a clear and precise  
 understanding in a few words or sentences. 

4. Visualizing – students create pictures in their minds (mental pictures). These images assist in making the reading  
 come to life. This strategy helps readers to make the text more meaningful on a personal level. It also helps   
 students gain a higher level of comprehension if they can visualize the concepts in the text. 

5. Making Inferences – students utilize their background knowledge /schema and clues from the text to derive ideas  
 that are not provided explicitly in the text.

6. Making Connections – utilizing their background knowledge/schema, students will make connections with the  
 text. There are three different ways that students make connections:
 Text to Self – making a connection between the text and the reader’s personal experiences
 Text to Text – making connections between two different texts
 Text to World – making connections between a text and event occurring in the world

7. Asking Questions – in order to become critical readers, students must ask thoughtful questions while they read.
 It is valuable in helping them to integrate information, discover new knowledge, and focus on important   
 information in the text. 

How do I use Teaching with e-Books?



List of Teaching with e-Books Lessons Available

Lesson Type K-2 Lessons 3-8 Lessons

Asking Questions X X

Attributes X

Captions X

Cause and Effect X X

Comparisons X

Contrasting X

Definition Form X

Determining Importance X X

Hyperbole X

Making Connections X X

Making Inferences X X

Physical Science X

Power, Authority, and 
Governance

X

Sensory Details X

Specificity X

Strong Verbs X

Synthesizing or Summarizing 
Complex Concepts

X X

Using and Interpreting Text 
Features

X X

Use a Variety of Beginning 
Techniques

X

Use a Variety of Ending 
Techniques

X

Visualizing X X

Vocabulary Development X X

A global leader in technology, print, and distribution

rourke@rourkeeducationalmedia.com

rourkeeducationalmedia.com
800.394.7055

COMMON CORE
S TAT E  S TA N D A R D S

All Titles Aligned to CCSS



How to Teach: ASKING QUESTIONS GRADE LEVEL K-2

Lesson

e-Book Models

Asking Questions_Teaching With eBooks
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 Standards:
Common Core Standards:  RL.K.1; RL.1.1; RL.1.2; RL.2.1; RL.2.9; RL.3.1; RL.3.9
Texas: 110.11; 110.12; 110.13; 110.14
Virginia: K.9; 1.8; 2.8  

Materials:

 eBook models
 Traditional versions of folktales, fairytales, tall tales, traditional rhymes

Rookie 
(Students who are new to the 

topic)

Find the where, the setting of the story. How do 
you know this is the setting? What clues do the 
writer and the illustrator give you?

Who Stole The Veggies From The 
Veggie Patch? (pg. 5-6)
We’re Going On A Dinosaur Dig 
(pg. 5-6)

Apprentice 
(Students who have some 
experience with the topic)

After reading the story, can you tell me what is the 
plot of the story? Why do you think this is the plot?

The Three Little Recyclers
Little Miss Midge

Skilled
(Students who need more 

challenging material)

Read the eBook. Does this eBook remind you of 
another book you’ve read? What has been changed 
in the modern retelling?

Little Red Riding Hood
Robin Hood

Little Birdie Leveled Readers K-1
• Who Stole The Veggies From The Veggie Patch?
• We’re Going On A Dinosaur Dig
• The Birdhouse That Jack Built
Little Birdie Leveled Readers 1-2
• Goldie Duck and The Three Beavers
• Jill and the Beanstalk
• Old McDoggle Had A Zoo
• The Three Little Recyclers
• Itsy Bitsy Spider
• Little Miss Midge

• Charlie’s Harmonica
• Humpty Dumpty
Little Birdie Leveled Readers 2-3
• Lizzie Little, The Sky is Falling
• Cinderella Zelda
• The King’s New Clothes
• The Three Billy Goats and Gruff
• Little Red Riding Hood
• Robin Hood
• Paul Bunyan
• Rumpelstiltskin

Summary
This lesson will teach students how to ask and answer questions about key details in a text using prompts such as who, what, when, 
where, how, and why. They will learn how asking questions and making inferences can help build their comprehension skills. 

Introduction: To demonstrate reading comprehension, 
students learn how to ask and answer questions. You can ask 
and answer questions such as who, what, where, when, why, 
and how. As you answer these questions, you will show that 
you understand the events that happened in the story. 

Engage students in a discussion about how they approach a new, 
unfamiliar book.

Instruction/Models: Now let’s look at this eBook. What image 
do you see on the cover? Can you tell me what you think this 
eBook will be about based on the cover and the title? Let’s 
look through the eBook’s pages. Who do you think the main 
characters are? Why do you think this? Where is this story 
set? How do you know where the story is set? 

Practice making inferences about the story’s plot by sharing several 
pages from the book with the students. Encourage them to predict 
what is happening on those pages. Have students decide why asking 
questions and making inferences about a book is an important 
reading strategy.  



Asking Questions Lesson - Continued

© Rourke Educational Media

Rookie 
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard, LCD, or 
eReader). Let’s read this passage together. What do you think is going to 
happen? What just happened? What do you think will happen next?

Apprentice 
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Let’s look at the traditional version and the new 
eBook version of the same story. How is the new plot and ending different than 
the traditional version?

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Find 2 examples of the same story, 
for example the Little Red Riding Hood story from China (Lon Po Po), the 
traditional western Little Red Riding Hood, and/or the eBook version of Little 
Red Riding Hood. Build a Venn Diagram that compares and contrasts the 2 
different versions of the tale. Ask and answer: How are the 2 stories similar? 
How are the 2 stories different? Is anything exactly the same in both versions?

Extension Activity
Show What You Know! At home, build a shoe box diorama of the book. Be sure your diorama includes the correct setting, 
main characters, and action from the book.  

Or, rewrite the story. Ask yourself how you would like to give the story a new twist. What will you change? Then, write or 
draw your new story. Share it with the class. See if they can guess which tale you’ve twisted!

Additional Discussion Prompts: 
• What is the purpose of making inferences about a book?
• How does asking questions about a book, before and after you read it, help you understand the book?
• Do illustrations help you understand the book? Tell me how the illustrations work to tell the story.

Now that we’ve practiced asking questions about a book, let’s work in pairs to practice. Look through the eBook and ask 
your partner a new question about the book. Then, your partner will ask you a new question about the book. If they can’t 
answer your question, help them find the answer in the book

Application: We are now going to practice asking our own questions. 



How to Teach: ASKING QUESTIONS GRADE LEVEL 3-8

Lesson

e-Book Models
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 Standards:
Common Core Standards:  RI.3.1; RI.3.2; RI.3.3; RI.4.1; RI.4.2; RI.4.3; RI.5.2; RI.5.3; RI.6.2; RI.6.3; RI.7.2; RI.7.3; RI.8.2; RI.8.3
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.6; 3.7; 4.6; 5.6; 6.6; 7.6; 8.6

Materials:

 Whiteboard or chalkboard
 eBooks
 Access to Internet for research or access to print encyclopedias

Rookie 
(Students who are new to the 

topic)

The main idea is the central topic that the paragraph or book is about. Can you tell 
me the main idea of chapter one? Why did the author choose to focus the chapter 
on that particular topic?

Apprentice 
(Students who have some 
experience with the topic)

The author included bold words throughout the text. Those are words found in the 
glossary. Why did the author think those words were important enough to place in 
bold and in the glossary? How does this help the reader?

Skilled
(Students who need more 

challenging material)

Let’s look at the organization of this eBook. How did the author choose to divide 
the chapters? What tools did the author add to help readers with this subject 
(captions, diagrams, maps)? How do these features add to the interest and detail of 
the subject matter?

Eye to Eye with Endangered Habitats
• Coral Reefs
• Oceans
Eye to Eye with Endangered Species
• Sea Turtles
• Whales

Let’s Explore Science
• Understanding Biomes
• Restoring Wetlands

Summary
This lesson will teach students how to ask and answer questions about key details in a text. They will learn how asking questions and 
making inferences can help build their comprehension skills. 

Introduction: Let’s work on comprehension strategies! We will 
focus on asking questions for nonfiction texts.
Engage students in a discussion about how they approach a new, 
unfamiliar book.

Instruction/Models: Let’s have a dialogue with the eBook to 
help us increase our reading comprehension. 



Asking Questions Lesson - Continued
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Application: Let’s create a KWL chart for this eBook. In the left column, we will list the things we know for sure about the topic. 
In the middle column, we will list the things we would like to know about the topic. In the right column, we will list the things 
we learned about the topic.

Rookie 
(Students who are new to the topic)

As a class, let’s fill out the KWL chart together. 

Apprentice 
(Students who have some 
experience with the topic)

Working with a partner, fill out the KWL chart. 

Skilled
(Students who need more 

challenging material)

In your reading journal or on a sheet of paper, fill out the KWL chart and 
then read the eBook on your own. 

Extension Activity
After completing the KWL chart and reading the entire ebook, students will write an expository paper (or paragraph) about the topic, using 
details that they learned from the eBook. They can also use the Internet or encyclopedias to find additional supporting facts about the topic.  
Revise. Then type a clean copy of the expository paper/paragraph to turn in to the teacher and/or share with the class. 

For all students, focus on the L column after reading the eBook: What did you learn from this book?  

Additional Discussion Prompts: 
• What is the author’s purpose in writing the eBook?
• Would you be able to understand the main idea without using graphic features like maps and diagrams?



Introduction: Great writers use attributes in their writing. 
Attributes are adjectives that can be used to describe 
something. One example of using attributes is to describe 
the way that something looks – such as spotted, striped, or 
a specific color. When a writer uses attributes to describe 
something in a text it helps the reader to “see, taste, and 
feel” what has been written. 

Engage students in a discussion about what attributes are and how 
they can benefit writing. Have students list different attributes that 
they can use in writing. 

Instruction/Models: Now let’s look at some examples of 
authors who used attributes in their writing. 

Show examples in texts of attributes. Read a few examples to 
students. Have students decide why the author used attributes in 
his/her writing. 

Summary
This lesson will cover what attributes are and how to utilize them in writing. The student will be able to identify attributes in texts and 
create their own examples of using attributes in writing.

How To Teach: ATTRIBUTES GRADE LEVEL 3-8

Lesson

e-Book Models

Attributes_Teaching With eBooks
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 Standards:

Common Core Standards: W.3.2; W.4.2; W.5.2; W.6.2; W. 7.2; W.8.2
Texas: 110.14 English; 110.15 English; 110.16 English
Virginia: 3.9; 4.7; 5.7

Materials:

 e-Book models
 Content specific text and articles
 Sticky notes

Little Birdie Leveled Readers 2-3
•The King’s New Clothes  
•Snakes in Third Grade
My Science Library 2-3
•Seeds, Bees, and Pollen
•Studying Weather and Climates

Eye to Eye with Endangered Habitats
•Savannahs
•Coral Reefs
American Symbols and Landmarks
•The Statue of Liberty
Outdoor Adventures
•Camping

Beginning
(Students who are new to the topic)

Find an attribute used in this book. 
What does it describe?

The King’s New Clothes (p.7)
Seeds, Bees, and Pollen (p.7)

Intermediate 
(Students who have some experience 

with the topic)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging?

Savannahs (p.10)
Studying Weather and Climates (p.12)

Advanced 
(Students who need more challenging 

material)

Find an attribute used in this book. 
Why do you think the author chose 
to use that attribute? Did it help to 
make the text more engaging? What 
other attributes could you add to 
this passage to make it more 
engaging?

Camping (p.8)
Coral Reefs (p.14)



Attributes Lesson - Continued
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Additional Discussion Prompts: 
• What is the purpose of attributes in this text? 
• Does the use of attributes make this text more descriptive? 
• Does the use of attributes help to make the text more clear? 
• Does it assist with understanding?

Now that we’ve looked at different attributes and seen examples of how the experts use them, let’s work in groups to find 
more uses of attributes in texts. Let’s look through the eBooks and articles that we have access to in the classroom and find 
more examples of attribute use. Using a sticky note, write a different way that you could use attributes in the places that you 
found them. Now find a place where you could add a descriptive attribute to the writing. Write those on sticky notes.  
 
(If the attribute is found in an eBook write your answers on a piece of paper and identify the book and page it is found on. If it is in an 
article or physical book, use sticky notes.)

Application: We are now going to practice writing our own descriptive attributes.

Rookie 
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard or LCD). 
Let’s read this passage together. Do you see any place where the author 
used attributes? What other attributes could you use in this passage? Let’s 
write those together.

Apprentice 
(Students who have some experience 

with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Find a place in this eBook where the 
author has used an attribute. Read the sentence that used an attribute. 
Why did the author choose that descriptive attribute? Choose another 
section of the eBook where you could add an attribute. Write your 
sentence using a descriptive attribute.

Skilled 
(Students who need more challenging 

material)

The teacher selects the eBook for students to use. Find at least 3 sentences in 
the text that you could add a descriptive attribute to. Write your new 
sentences on a separate sheet of paper.

Extension Activity
At home tonight I want you to find a favorite book, newspaper, or magazine. Then find at least 3 times that the author used 
attributes. Mark those pages or write the page numbers on a separate piece of paper. Now choose 3 more sections of your 
reading material where you could add attributes to the writing. Rewrite those sentences on a separate piece of paper.



Introduction: When an author is writing an informational 
piece there are many techniques to support the reader in 
learning the material. One way is through the use of captions. 
When you read an informational text there are usually many 
photographs, diagrams, charts, etc. that the author intends 
for you to review. He/she often includes a caption to give you 
a short description of what is happening in the photograph. 
Captions don’t always look exactly the same. Some captions 
may be in a box below the photograph, while others may be 
included in the same box as the photograph.

Engage students in a discussion about the importance of captions. 
Have students list reasons why a caption is an important part of the 
text.

Instruction/Models: Now, let’s look at some examples of 
captions in texts that writers have used to convey important 
information. 

Show examples in texts of different captions. Read a few captions. 
Have students decide why the author felt it necessary to have a 
caption for each picture.

Summary
This lesson will cover the purpose and use of captions in informational text. The student will be able to identify the purpose of captions in 
text and create their own captions for a text. 

How to Teach: CAPTIONS GRADE LEVEL 3-8

Lesson

e-Book Models
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 Standards:
Common Core Standards: RI.3.7; RI.4.5; RI.5.5; RI.6.5; RI.7.5; RI.8.5
Texas: 110.13; 110.14; 110.15; 110.18; 110.19; 110.20
Virginia: 3.6; 4.6; 5.5; 6.6; 7.6; 8.6

Materials:

 eBook models
 Content specific text and articles
 Sticky notes

My Science Library 2-3
• Earth is Tilting
• Where Did The Water Go?
• Melting Matter
• Gravity Do You Feel It? 

The Study of Money
• American Coins and Bills
• Around the World with Money
American Symbols and Landmarks
• The United States Capitol
• The White House

Let’s Explore Science
• Animal Invaders
• Plants Out Of Place 
• Inventors and Discoveries
• Solar Energy
Disovering the Arts 
• Early American Culture
• Native American Culture

Rookie 
(Students who are new to 

the topic)
Find a caption in this book. What information do you gain from reading this caption?

Apprentice 
(Students who have some 
experience with the topic)

Why do you think the author chose to use that particular caption? Did you gain a better 
understanding of the topic after reading the caption?

Skilled 
(Students who need more 

challenging material)

Why do you think the author chose to use that particular caption? Did you gain a better 
understanding of the topic after reading the caption? What else could the author add to 
this caption to assist in developing the reader’s understanding of the topic?  



Captions Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• Why did the author use a caption for this photograph?
• Why did the author use a caption for this graph or diagram?
• Was it important to read this caption? 

Now that we’ve looked at different captions and we’ve looked at examples of how the experts use them, let’s work in 
groups to identify the purpose of captions that we find in the books and articles that we have in the classroom. Write your 
answer on a sticky note.  

Application: We are now going to practice writing our own captions.

Rookie 
(Students who are new to the topic)

The teacher selects the article/text for students to use and the caption to work with. 
Let’s read this caption together. What else could the author say about this 
picture/diagram? Let’s write that together. 

Apprentice 
(Students who have some experience 

with the topic)

The teacher selects the article/text for the students and the students select a 
caption from the text to work with. Read the caption that you have selected. 
Why did the author write that caption? What could you add to the cap-
tion to help the reader understand the photograph/diagram? Find another 
photograph/diagram in the text and write your own caption about that 
photograph/diagram. 

Skilled 
(Students who need more challenging 

material)

The students will find the article/text that addresses the topic being covered. Use 
sticky notes to write captions for at least 3 photographs/diagrams in your 
text. Now on a separate piece of paper write why you think this caption is 
essential to the comprehension of the text.  

Extension Activity
At home tonight I want you to find a newspaper, magazine, or any other source of informational text and write new 
captions for at least 3 photographs, graphs, or diagrams that you find. Bring them to class and be prepared to discuss why 
you chose your caption.



Summary
This lesson will teach students the relationship between cause and effect, how to recognize and analyze the uses of cause and effect in 
informational texts, and allow students to use cause/effect in their own writing. 

How to Teach: CAUSE AND EFFECT GRADE LEVEL K-2

e-Book Models

Cause and Effect_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:
Common Core Standards: W.K.3; W.K.7; W.K.8; W.1.2; W.1.8; W.2.2; W.2.3
Texas: 110.11A; 110.11B; 110.12A; 110.12B; 110.13B
Virginia: K.9; K.10; 1.9; 1.13; 2.8; 2.9; 2.10; 2.12

Materials:

 eBook models
 Whiteboard or chalkboard
 Computer(s) with word processing program
 Markers, crayons, colored pencils
 Paper

Little Birdie Leveled Readers K-1
• It’s Broken!
Little Birdie Leveled Readers 1-2
• Jill and the Beanstalk
• Ouch! Stitches

Little Birdie Leveled Readers 2-3
• The King’s New Clothes
My Science Library 1-2
• Plant Life Cycles
Green Earth Science Discovery Library
• Endangered!

Introduction: Cause and effect shows us the relationship 
between two or more things. For example, if A does/causes 
this, then this will happen/effect B. Informational texts 
provide many examples of cause and effect relationships.  
Sometimes the cause and effect relationship is in the written 
text of the book and other times you’ll find it in a diagram 
or a chart. When you understand the relationship between 
cause and effect, you can make sense of how something 
works. In fiction, cause and effect change the action/plot in 
the story.  

Instruction/Models: Now let’s look at some examples of cause 
and effect. Can you think of examples of cause and effect in 
your daily life? (Prompt a discussion by saying: If you don’t feed 
your dog, then what will be the effect?)

Show examples from the texts of cause and effect relationships. 
Read a few examples to students. Have students decide why the 
relationship is important and what they have learned from it.

Lesson

Rookie
(Students who are new 

to the topic)

Find the cause in this book. Why is it the cause? What happens because of it throughout 
the book?

Apprentice
(Students who have 

some experience with 
the topic)

What is the cause in this book? Working with a partner, list all of the things that happened 
because of it. Be ready to share with the class. 

Skilled
(Students who need 

more challenging 
material)

Read the eBook. Explain how the cause and effect work together. Could there be any 
other outcomes?



Cause and Effect Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• What is the purpose of cause and effect?
• What types of language do writers use to signify cause and effect? (i.e. words like first, next, last…)
• Do images or diagrams help you understand cause and effect?

For nonfiction texts: Let’s look at a diagram. Can you tell me how this diagram works? Why are diagrams important in 
informational texts?

Now that we’ve looked at different cause and effect examples, let’s work in pairs to practice creating a storyboard that 
shows the main cause and the effects in the story. You can use complete sentences to describe the events in order. You can 
also illustrate the events.

Rookie
(Students who are new to the 

topic)

Let’s read the story together. Can you find the place where the effects happened? 
How do you know these are the effects?

Apprentice
(Students who have some 
experience with the topic)

Read the eBook with a partner. Where do the effects happen? How did the cause 
start this process?  

Skilled
(Students who need more 

challenging material)

Read the eBook. Find the cause and list all of the effects. Can you think of other 
things that might also happen? 

Extension Activity
Now, let’s practice rewriting the story with a new twist. Change the cause or the effects in the story. Type out your story and 
you can illustrate your new story. Be sure to use words like: first, next, last. 



Summary
This lesson will teach students the relationship between cause and effect, teach them to recognize and analyze the uses of cause and effect 
in informational texts, and allow students to apply cause/effect in their own writing. 

How to Teach: CAUSE AND EFFECT GRADE LEVEL 3-8

e-Book Models

Cause and Effect_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:
Common Core Standards: RI.3.3; RI.4.3; RI.4.5; RI.5.5; RI. 6.3; RI.7.3; RI.8.3
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.6; 4.6; 5.6; 6.6; 7.6; 8.6

Materials:

 eBook models
 Computer with word processing program

Introduction: Writers use cause and effect in their writing.  
Cause and effect shows us the relationship between two or 
more things. For example, if A does/causes this, then this will 
happen/effect B. Informational texts provide many examples 
of cause and effect relationships. Sometimes the cause and 
effect relationship is in the written text of the book and 
other times you’ll find it in a diagram or a chart. When you 
understand the relationship between cause and effect, you 
can make sense of how something works. 

Engage students in a discussion about what causes and effects are 
and what are some of the things you can learn about your world. 

Instruction/Models: Now let’s look at some examples of cause 
and effect. Can you think of examples of cause and effect in 
your daily life? (Teacher could prompt discussion with: If you don’t 
brush your teeth, then what will be the effect?) 

Show examples from the texts of cause and effect relationships. 
Read a few examples to students. Have students decide why the 
relationship is important and what they have learned from it.

Lesson

Eye to Eye with Animals
• Saltwater Fish
Life Cycles
• Squirrels
• Sunflowers
• Frogs and Toads
My Science Library 2-3
• What’s On the Food Chain Menu?
• What Do Critters Do in the Winter?
• Seeds, Bees, and Pollen
• Plants Make Their Own Food
• Where Did the Water Go?

Eye to Eye with Endangered Habitats
• Coral Reefs
• Glaciers
• Rainforests
Eye to Eye with Endangered Species
• Giant Pandas
• Whales

Let’s Explore Science
• Animal Invaders
• Food Chains and Webs: The Struggle to 
Survive
• Understanding Biomes
• Restoring Wetlands
• Environmental Disasters 
• Floods, Dams, and Levees
• Forces and Motion at Work



Cause and Effect Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• What is the purpose of cause and effect?
• What types of language do writers use to signify cause and effect? (i.e. words like first, next, last…)
• Do images or diagrams help you understand cause and effect?
• Let’s look at a diagram. Can you tell me how this diagram works? Why are diagrams important in informational texts?

Now that we’ve looked at different cause and effect examples, let’s work in pairs to practice creating our own cause and 
effect diagrams. Let’s look through the eBooks and find more examples of cause and effect. Then, with your partner, draw 
your own cause and effect diagram that explains the scientific process you selected (i.e. photosynthesis, food chain/web, 
water cycle, ozone depletion, pollution).  

Application: We are now going to practice writing our own cause and effect narrative.

Rookie
(Students who are new to the 

topic)

The teacher selects the eBook for students to use (displays on whiteboard, LCD, or eReader). 
Let’s read this passage together. Do you see the place where the author has 
included a cause and effect example? Read the cause and the effect. What is the 
cause? What is the effect?

Apprentice
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole group or 
on individual computers). Find a place in this eBook where the author has included a 
cause and effect diagram. Why did the author choose to include a cause and effect 
diagram? Choose another section of the eBook where you could convert the 
information in the paragraph into a cause and effect diagram.  

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Find at least 2 written examples of 
cause and effect. Build an original cause and effect diagram using the 
information you found in the text. Next, in a paragraph below your diagram, write 
out in sequential order what happens in the cause and effect relationship. Tell us if 
there might be any other outcomes in this process.

Extension Activity
At home tonight, I would like you to build off the topics we covered in class today. Imagine another cause and effect 
relationship; one that would have multiple causes and multiple effects. Draw a diagram to illustrate the cause and effect 
relationships. Then write a paragraph using sequential words (first, next, last, finally…) to explain the topic and all of the
logical outcomes of this relationship. 

Rookie
(Students who are new 

to the topic)

Find a cause in this passage. Why is this a 
cause? What word gives you a clue that this 
is a cause? Find the effect in this passage? 
Why is it the effect? What word gives you a 
clue that this is the effect?

Where Did the Water Go? (pgs. 8-9)
Plants Make Their Own Food (pgs. 10-11)

Apprentice
(Students who have 

some experience with 
the topic)

Find a cause and effect relationship. How do 
they work together? 

What’s on the Food Chain Menu? (pgs. 16-17)
Saltwater Fish (pg. 18-19)

Skilled
(Students who need 

more challenging 
material)

Read the passage. Explain how the cause 
and effect work together. Can you have 
another possible outcome? 

Environmental Disasters (pgs. 12-15)
Built to Last (pgs. 18-19)



Introduction: Great writers use comparisons in their writing. 
Using comparisons in writing helps the reader get a better 
picture in their head and gain a better understanding of what 
is written.

Make an anchor chart titled Making Comparisons. Show examples 
of all the ways comparisons can be made, using similes, adding –er 
and –est to words, and using the words also and too. For example, 
Simile: A hippo secretes a red, oily fluid on its body that looks like it 
is sweating blood. 

Instruction/Models: Now let’s look at some examples of 
authors who used comparisons in their writing.

Show examples of comparisons used in texts. Read a few examples 
to students. Have students discuss how the author used comparisons 
in their writing. 

Summary
This lesson will cover how to use comparisons in your writing in order to provide better descriptions. Comparisons are used in narrative 
texts as well as informative/explanatory texts. Comparisons can include the use of similes, the suffixes –er and –est, and words such as too, 
or also. The student will be able to identify when comparisons are used in writing and be able use comparisons in their own writing.

How to Teach: COMPARISONS GRADE LEVEL 3-8

Lesson

e-Book Models

Comparisons Lesson__Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:

Common Core Standards: W.3.2; W.4.2; W.5.2; W.6.2; W.7.2; W.8.2
Texas: 110.14; 110.15; 110.16
Virginia: 3.9; 4.7; 5.7; 6.7; 7.7; 8.7

Materials:

 eBook models
 Content specific text and articles
 Sticky notes

Little Birdie Readers 2-3
• Little Red Riding Hood
• Disaster Day
Eye to Eye with Cats
• Exotic Cats
Eye to Eye with Endangered Species
• Steller Sea Lions

Eye to Eye with Animals
• Frogs
• Hippos and Rhinos
• Sharks
Eye to Eye with Big Cats
• Cheetahs

Rookie
(Students who are new to the 

topic)

Read the Fun Fact on page 14. Why is the author 
comparing the oily fluid to sweating blood? How 
does this help the reader?

Hippos and Rhinos

Apprentice
(Students who have some 
experience with the topic)

Read the paragraph on page 19. Where does the 
author use a comparison? How does this 
comparison help the reader? 

Hippos and Rhinos

Skilled
(Students who need more 

challenging material)

Read page 11 in the book Frogs.  Where does the 
author use comparisons? What kinds of 
comparisons are being made? Read page 5 in the 
book Cheetahs. Does the author use any 
comparisons on this page? 

Frogs
Cheetahs



Comparisons Lesson - Continued
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Additional Discussion Prompts: 
• How does using a comparison help a reader?
• What are some ways that you can compare things? 

Now that we’ve looked at examples of how the experts use comparisons, let’s work in pairs to find more comparisons 
in texts. Let’s look through the eBooks and articles that we have access to in the classroom and find more examples of 
comparisons in writing. Then, find a place where you could add a comparison to a piece of writing. Use sticky notes, your 
writer’s notebook, or a piece of paper to record your writing.  
 

Application: We are now going to practice writing comparisons on our own. (Use the eBook Steller Sea Lions.)

Rookie
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard or LCD). 
Let’s read this passage together. Do you see any place where the author 
used comparisons? Could you add a comparison anywhere in this 
passage? Let’s write that together.

Apprentice
(Students who have some experience 

with the topic)

The teacher selects a specific page of the eBook for students to use (can either be 
displayed for whole group or on individual computers). Let’s read this passage 
together. Can you find a place where the author used comparisons? Could 
you add a comparison anywhere in this passage? Write a new comparison 
with a partner. Share with the class. 

Skilled
(Students who need more challenging 

material)

The teacher selects the eBook for students to use. Read the book then find 
three parts where you can add comparisons and rewrite those parts of the 
book.

Extension Activity
In your independent reading book, find at least 3 examples where the author makes comparisons. Mark those pages with a 
sticky note. Now find a section of your reading material where you could add more comparisons to the writing. Mark that 
page with a sticky note and rewrite those sentences on a separate piece of paper.



Introduction: Great writers contrast ideas or things in their 
writing. When you contrast something, you are showing the 
differences. You may be writing about how peoples’ opinions 
are different, or how two animals are different, or even 
how two events turned out differently. Sometimes writers 
use keywords to signal the reader when they are showing a 
difference between two ideas or concepts.

Make an anchor chart titled, “Words That Signal Contrast.” Write 
the words but, yet, still, otherwise or, though, another, and rather. 

Tell the students that these are some words they may see in texts 
that show the author is trying to contrast two things. Show students 
examples of this in texts. These are also words that they can use in 
their writing to signal contrast as well.

Instruction/Models: Now let’s look at some examples of signal 
words and contrasting in eBooks.

Show examples of contrast in texts. Read a few examples to 
students. Have students discuss how the author used contrast in his/
her writing. 

Summary
This lesson will cover how to contrast two things or ideas in writing. The student will be able to identify when they see contrasts in texts 
and how to create their own examples of contrast in their own writing. 

How to Teach: CONTRASTING GRADE LEVEL 3-8

Lesson

e-Book Models

Contrasting_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
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 Standards:

Common Core Standards:  W.3.2; W.4.2; W.5.2; W.6.2; W.7.2; W.8.2
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.6; 4.6; 5.5; 5.6; 6.6; 7.6; 8.6

Materials:

 eBook models
 Content specific text and articles
 Sticky notes

Eye to Eye with Animals
• Insects
My Science Library 3-4
• Skeletons and Exoskeletons
• Mix It Up

Eye to Eye with Animals
• Frogs
• Hippos and Rhinos
The Study of Money
• Around the World With Money
My Science Library, 4-5
• Fossils and Rocks

Rookie 
(Students who are new to the 

topic)

Read page 12 and 13. What is the author 
contrasting here? Does the author use signal 
words? Where?

Frogs and Toads

Apprentice 
(Students who have some 
experience with the topic)

Look at pages 14 and 15. What is the author 
contrasting here? Write some sentences with 
signal words that tell about the differences in 
frogs and toads’ bodies.

Frogs and Toads

Skilled
(Students who need more 

challenging material)

Read Chapter 1 of the book and look for contrasts 
between a rhino and a hippo. Has the author 
used any signal words? Write a sentence using 
the information from these two pages on how the 
hippos and rhinos are different. Use signal words.

Hippos and Rhinos



Contrasting Lesson - Continued
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Additional Discussion Prompts: 
• What is the purpose for using contrast in this text? 
• What exactly is contrasted in this text? 
• What were some of the differences listed in the text?
 

Now that we’ve looked at examples of how the experts show contrast in texts, let’s work in pairs to find more examples of this 
in texts. Let’s look through the eBooks and articles that we have access to in the classroom and find more examples of signal 
words and contrasting information in writing. Then, find a place where you could add signal words. Use sticky notes, your 
writer’s notebook, or a piece of paper to record your writing. 

Application: We are now going to practice showing contrast in our own writing. (Use eBook Eye to Eye with Animals: Insects.)

Rookie 
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard or LCD). 
Let’s read this passage together. Do you see any place where the author 
showed contrast? Were any signal words used? Let’s list them together. 
List the words on the anchor chart. 

Apprentice 
(Students who have some 
experience with the topic)

The teacher selects a specific page of the eBook for students to use (can either be 
displayed for whole group or on individual computers). Work with a 
partner to find and list the places of contrast and the signal words. 

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Read the book 
independently. Then, find and list the places of contrast and the signal 
words.

Extension Activity
In your independent reading book, find at least 3 examples where the author uses contrast and signal words. Mark those 
pages with a sticky note. Now, using words like you found in the book, draft your own sentences (or paragraphs) using signal 
words that show contrast. You can illustrate it, too!



Introduction: Writers use complex words and definitions in 
their writing. Definitions for words come from dictionaries. 
Dictionaries are valuable research tools that provide us with 
pronunciation guides, synonyms, and explanations. One 
example of dictionary forms are glossaries found in the backs 
of nonfiction books. Glossaries provide us with information 
about words we are unfamiliar with so that we can better 
understand the topic.

Engage students in a discussion about what dictionaries and 
glossaries have in common and how both are helpful when we read 
and write.

Instruction/Models: Now let’s look at some examples of 
dictionary and glossary entries.

Show examples from the texts of glossary entries. Read a few 
examples to students. Have students decide why the author included 
each term in the glossary.

Summary
This lesson will cover what definition forms are and how to utilize them in writing and research. The student will be able to identify 
dictionary forms, use them in decoding texts, and create their own definitions in writing.  

How to Teach: DEFINITION FORM GRADE LEVEL 3-8

Lesson

e-Book Models

Definition Form Lesson_Teaching with eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
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 Standards:
Common Core Standards:  RF.3.3; RF.4.3; RF.5.3; L.3.4; L.4.4; L.5.4
Texas: 110.14; 110.15; 110.16
Virginia: 3.4; 4.4; 5.4

Materials:

 eBook models
 Dictionary
 Sticky notes

Eye to Eye with Animals
• Freshwater Fish
• Snakes
• Spiders
• Saltwater Fish
My Science Library 2-3
• What’s On the Food Chain Menu?
• Let’s Classify Animals!

Eye to Eye with Endangered Habitats
• Coral Reefs
• Oceans
Eye to Eye with Endangered Species
• Manatees
• Sea Turtles
• Steller Sea Lions
• Whales
Let’s Explore Science
• Animal Invaders
• Food Chains and Webs: The Struggle to Survive
• Understanding Biomes
• Restoring Wetlands

Rookie
(Students who are new to 

the topic)

Find a bold word in this book. Why is this word in bold? 
Read the word out loud. What do you think this word 
means? Why do you think that?

Saltwater Fish 
(cartilage, p. 10) 
Freshwater Fish (gills, p. 7)

Apprentice
(Students who have some 
experience with the topic)

Find a word in bold in the book. Then look up the bold 
word in the glossary in the back of the book. Read the 
glossary definition. Did this help you understand the text?

Saltwater Fish (policy, p. 
20), Freshwater Fish 
(interconnected, p. 10)

Skilled
(Students who need more 

challenging material)

Find a glossary word from the book. Did this glossary entry 
help you understand the topic better? What other words 
are synonyms for the glossary word? Brainstorm or use a 
dictionary or thesaurus to help you.  

Understanding Biomes 
(aquatic, p. 6)



Definition Form Lesson - Continued
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Additional Discussion Prompts: 
• What is the purpose of a dictionary or glossary?
• Does the use of a dictionary or glossary help you when you read?
• Let’s look at the pronunciation guides. Can you tell me how those guides work? Why are pronunciation guides important?

Now that we’ve looked at different glossary examples, let’s work in pairs to practice using glossaries. Let’s look through the 
eBooks and find more examples of words and their glossary entries. Using a sticky note, write the bolded word’s definition. Then 
think of and write a different word you could use to replace the bolded glossary word in the body of the text. Make sure you 
choose a synonym, a word that means the same thing, so you don’t change the meaning of the sentence. 

Application: We are now going to practice writing our own paragraphs using the dictionary form and style.

Rookie
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard, LCD, or 
eReader). Let’s read this passage together. Do you see the place where the 
author bolded a word to let us know it is important and that it is in the 
glossary? Read the glossary definition of the word. Let’s think of a 
synonym for this word.  

Apprentice
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Find a place in this eBook where the 
author has included a bold word. Why did the author choose that word as 
a glossary word? Choose another section of the eBook where you could 
use this glossary word without changing the meaning of the paragraph.  
Write the new sentence.

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Find at least 3 bold words in 
the eBook. Read their glossary definitions. Write synonyms for the 3 
glossary words. Then write new sentences using the synonyms. 

Extension Activity
At home tonight, I would like you to write your own paragraph on your favorite aquatic animal. Pick three tricky words that 
readers might need help with. Then, bold those three words in your paragraph. Below your paragraph, create a glossary. 
Place your three words in ABC order, create a pronunciation guide for each word and a clear definition for each word. You 
should use a dictionary to help you with your pronunciation guide and definition. 



Introduction: Writers include many details in their writing. 
But, what is the main idea? What the book is mostly about is 
called the main idea.

Engage students in a discussion about what they think determining 
importance means. Ask students how they determine the important 
details and then the main idea in anything they are reading.  

Instruction/Models: Now let’s look at some examples of 
important details that contribute to the main idea of a text. 

Can you think of examples of other things in your life when it 
is important to determine what is important? (Teacher can give 
the example of using a telephone book. You wouldn’t read the whole 
telephone book. You would only look for the information you need at 
that particular time.)

Show examples from the texts of important details. Point out that 
certain things will assist the reader in determining importance 
and finding the main idea of the eBook. Sometimes that means 
highlighted text, graphics in the text, or other text features. 

Summary
This lesson will teach students to distinguish between information in a text that is most important versus information that is not necessary 
for understanding. This lesson will allow students to understand how to use determining importance in their own writing to develop their 
writing skills.

How to Teach: DETERMINING IMPORTANCE GRADE LEVEL K-2

Lesson

e-Book Models

Determining Importance_Teaching with eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
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 Standards:
Common Core Standards: RI.K.1; RI.K.2; RI.K.3; RI.K.7; RI.1.1; RI.1.2; RI.1.3; RI.1.5; RI.2.1; RI.2.2; RI.2.3; RI.2.7
Texas: 110.11; 110.12; 110.13
Virginia: K.10; 1.10; 2.9

Materials:

 eBook models
 Dry erase board
 Poster board
 Markers

Rookie
(Students who are new to the 

topic)

Let’s read the eBook “Plants Make Their Own 
Food” together.  Look at pages 14 and 15. Let’s 
make a list on the board of important details we 
find about how plants make their own food. How 
did you determine these are important details that 
support the main idea of the book?

Plants Make Their Own Food 
(pgs. 14-15 and pgs. 18-19)

Apprentice
(Students who have some 
experience with the topic)

Read the eBook “Plants Make Their Own Food” 
with a partner. Look at pages 14 and 15. Make 
a list on the board of important details we find 
about how plants make their own food. How did 
you determine these are important details that 
support the main idea of the book?

Plants Make Their Own Food 
(pgs. 14-15 and pgs. 18-19)

Skilled
(Students who need more 

challenging material)

Read the eBook “Plants Make Their Own Food.” 
Look at pages 14 and 15. Make a list on the board 
of important details we find about how plants 
make their own food. How did you determine 
these are important details that support the main 
idea of the book? What is the main idea of the 
eBook? How do you know?

Plants Make Their Own Food 
(pgs. 14-15 and pgs. 18-19)

My Science Library K-1
• Our Sun Brings Life
• How Do Plants Grow?
My Science Library 1-2
• Plant Life Cycles
• Plant Adaptations

My Science Library 2-3
• Plants Make Their Own Food
• Seeds, Bees, and Pollen
Readers For Writers
• Thank You, Plants!



Determining Importance Lesson - Continued
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Additional Discussion Prompts: 
• How does it help your reading to determine key details and important facts? 
• What are things you can search for in a text that help you determine importance? (glossary words, text box, captions, graphics)
• Do images or diagrams help you determine importance or find the main idea? 

Application: Let’s look through the eBooks and find more examples of important details. 

Rookie
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard, LCD, or 
eReader). Let’s read this passage together (use Plants Make Their Own Food, 
pg. 20). Do you see some details that are related to the main idea of the 
eBook? Let’s list them on the board. 

Apprentice
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Let’s read this passage together (use Plants 
Make Their Own Food, pg. 20). Do you see some details that are related to 
the main idea of the eBook? Let’s list them on the board. Next, find a 
place in this book where there are some additional important details. 
Make a list of the important details you found and then we will add them 
to the list on our board.

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use.  Let’s read this passage 
together (use Plants Make Their Own Food, pg. 20). Do you see some details 
that are related to the main idea of the eBook? Let’s list them on the 
board. Next, find a place in this book where there are some additional 
important details. Make a list of the important details you found. Can you 
find any details that are not as important to the main idea of the book? 
Why are these details not quite so important to the main idea?

Extension Activity
Let’s make a poster that shows the main idea and important details from the eBook. Draw the cover of the book. List the 
main idea and then three key details you found that support the main idea. You may also draw one of the scientific processes 
described in the book (for example, photosynthesis on page 15).



Introduction: Writers include many details in their writing. 
Some of the information contained in writing is provided to 
make the story flow and to give the story some interesting 
detail. But there are some details in writing that are critical for 
us to recognize in order to gain understanding about the text 
we are reading.

Engage students in a discussion about what they think determining 
importance means. Ask students how they determine the important 
details in anything that they are reading. Do they just read 
everything and assume it is all important? Or, do they sift through 
the text and determine what is important in order to understand the 
entire concept?

Instruction/Models: Now let’s look at some examples of 
important details in a text. Can you think of examples of 
when you must determine what is important? (Teacher can give 
the example of reading a cookbook. You have to pay attention to 
the ingredients and instructions but it is not necessary to read every 
other part of the cookbook.) 

Show examples from the texts of important details. Point out how 
certain things will assist the reader in determining importance. 
Sometimes that means highlighted text, graphics in the text, or 
various other text features. 

Summary
This lesson will teach students to distinguish between information in a text that is most important versus information that is not necessary 
for understanding. This lesson will allow students to understand how to use determining importance in their own writing to develop their 
writing skills.

How to Teach: DETERMINING IMPORTANCE GRADE LEVEL 3-8

Lesson

e-Book Models

Determining Importance_Teaching with eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
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 Standards:
Common Core Standards: RI.3.2; RI.4.2; RI.5.2
Texas: 110.14; 110.15; 110.16
Virginia: 3.6; 4.6; 5.6

Materials:

 eBook models
 Computer with word processing program

Eye to Eye with Endangered Animals
• Giant Pandas
• Gray Wolves
• Manatees
Eye to Eye with Endangered Habitats
• Coral Reefs
• Glaciers
• Oceans
• Rainforests
• Savannahs

Rookie
(Students who are new to the 

topic)

Find an important detail used in this book. Why is 
it important? 

Giant Pandas (pgs. 6 -7)
Savannahs (p. 8)

Apprentice
(Students who have some 
experience with the topic)

Find an important detail used in this book. Why 
do you think the author chose to use that fact or 
detail? Did it help the reader to understand the 
content better/easier?  

Build It Green (p. 13)
Plants Out of Place (p. 7)

Skilled
(Students who need more 

challenging material)

Read the passage. Determine several key details. 
Which details help you determine the importance 
of this passage? 

Environmental Disasters (p. 5)
Forces and Motion at Work (p. 12)

Let’s Explore Science
• Energy
• Ice to Steam
• Animal Invaders
• Plants Out of Place
• Build it Green
• Computers
• What Happens When You Eat?
Discovering the Arts
• African American Culture
• Early American Culture
• Hispanic Culture

War Memorials
• Arlington National Cemetery
• USS Arizona Memorial
Let’s Explore Science
• Forces and Motion at Work
• How Electricity Works
• Cells
• Inventors and Discoveries
• Wind Energy
• Environmental Disasters
• Sorting the Elements



Determining Importance Lesson - Continued
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Additional Discussion Prompts: 
• How does it help with comprehension to determine key details and important facts? 
• What are things you can search for in a text that help you determine importance? (glossary words, text box, captions, graphics)
• Do images or diagrams help you determine importance?

Application: Now that we’ve looked at different examples of determining importance, let’s practice determining importance. 
Let’s look through the eBooks and find more examples of important key details. 

Rookie
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard, LCD, or 
eReader). Let’s read this passage together. Do you see some details that the 
author is telling us are important? What are they? How did you know they 
were important? 

Apprentice
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Find a place in this book where you have 
found some important details. Make a list of the important details. Can 
you eliminate any of the details that are not essential to determining 
importance in this text? Using the remaining details, write a sentence or 
two explaining the importance of this passage. 

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. With a partner, read the same 
passage in the eBook. Each of you write down 2 or 3 important details 
from the passage. After you are finished, compare your answers. Choose 
2 of the details to write a paragraph that will demonstrate the importance 
of this passage. 

Extension Activity
At home tonight, I would like you to build off the topics we covered in class today. Choose another book, magazine article, 
or newspaper article to read at home. Make a list of several words or phrases that help you determine the importance of your 
reading. Now write a jacket summary (or brief description) of what this story or article is about. Be sure to include why it is 
important and what you gained from reading this text. 



Introduction: We are working with figurative language. One 
type of figurative language is called a hyperbole. Do you 
know what a hyperbole is? One clue: you probably use 
hyperboles every day when you talk to your friends!

Instruction/Models: First, we will read through the eBook to 
gather information about our topic. Then, we will learn about 
hyperboles and practice writing our own. Let’s make a list of 
the facts that we learn about our topic.

Summary
A hyperbole is a figure of speech that is an exaggeration. Hyperboles are not literally true but writers use them to emphasize a feeling, 
reaction, or effort. Students will develop a working definition of the concept of hyperboles, distinguish hyperboles in writing, and then 
practice writing hyperboles of their own.

How to Teach: HYPERBOLE GRADE LEVEL 3-8

Lesson

e-Book Models

Hyperbole_Teaching With eBooks
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 Standards:

Common Core Standards:  W.3.3; W.4.3; RL.5.4; W.5.3; RL.6.4; W.6.3; RL.7.4; W.7.3; RL.8.4; W.8.3
Texas: 110.13; 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.2; 4.1; 4.2; 4.8; 5.1; 5.2; 5.4; 6.2; 6.5; 7.6; 7.7; 7.9; 8.2; 8.4; 8.5

Materials:

 Computer(s) with PowerPoint or Prezi
 eBooks

Rookie 
(Students who are new to 

the topic)

 Read the eBook with me. Can you find specific details? Let’s write down the 
important details. 

Apprentice 
(Students who have some 
experience with the topic)

Read the eBook with me. Record what you think are the most important details about 
this topic.

Skilled
(Students who need more 

challenging material)
Read the eBook. Then record the main details from the eBook. 

Little Birdie Leveled Readers 2-3
• Fish Stories
Eye to Eye with Animals
•Freshwater Fish
• Reptiles

Eye to Eye with Endangered Species
• Manatees
Let’s Explore Science
• Built to Last
• Fossils, Uncovering the Past
• Restoring Wetlands



Hyperbole Lesson - Continued
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Application: Now that we have learned important details about this topic, we can say we have gathered our research for our 
own writing. We will take this information and write our own hyperboles. What is a hyperbole? Authors use hyperbole to really 
emphasize a point. 

Rookie 
(Students who are new to the topic)

Let’s define what a hyperbole is. It is figurative language that over 
exaggerates something. One example is: He almost died laughing. Can 
you really die from laughing? Let’s create a hyperbole from some of the 
details we just found in the text.

Apprentice 
(Students who have some 
experience with the topic)

A hyperbole is an exaggeration. One example is: He almost died laughing. 
Can you think of another hyperbole? Let’s write some down. Let’s create 
a hyperbole from some of the details we just found in the text.

Skilled
(Students who need more 

challenging material)

A hyperbole is an exaggeration. One example is: He almost died laughing. 
Can you think of another hyperbole? Write them down. Create a 
hyperbole from some of the details we just found in the text.

Extension Activity
Now, create your own, original hyperbole using some of the details you gathered while reading the eBook. Try to exaggerate. 
Be silly. Go over the top. (For example: The fish I caught was as big as a house!)

Next, using PowerPoint or Prezi, create a slide for your hyperbole. Type the hyperbole; include clip art that illustrates your 
hyperbole. Then, use the details gathered from the eBook to tell exactly and realistically about the object. (For example: The 
actual size of freshwater fish.)

Share your PowerPoint or Prezi with the class. 

Additional Discussion Prompts: 
• Did the author use any exaggerations to make a point?
• Look for descriptive adjectives that make the book more interesting. Are these actual and possible or silly and exaggerated? 



Introduction: We will learn how to use illustrations from 
eBooks to help us understand scientific processes such as the 
life cycle of plants or animals. We will learn how things are 
interconnected and depend on certain things to live. 

Instruction/Models: Using our eBooks, we will find examples of 
scientific processes and learn about the stages in a life cycle.  

Summary
Students will make connections between the text and illustrations in order to gain scientific knowledge of events/processes. 

How to Teach: MAKING CONNECTIONS GRADE LEVEL K-2

Lesson

e-Book Models

Making Connections_Teaching With eBooks
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 Standards:
Common Core Standards: RI.K.3; RI.K.7; RI.1.3; RI.2.3
Texas: 110.11; 110.12; 110.13; 112.11; 112.12; 112.13
Virginia: K.8; K.10; 1.8; 1.10; 2.9; 2.10; K.6; K.8; 1.4; 1.5; 2.4; 2.5

Materials:

Life Cycles
• Butterflies and Moths
• Chickens
• Frogs and Toads
• Sunflowers

Readers for Writers
•Life Cycle of a Monarch Butterfly
My Science Library K-1
• How Do Plants Grow?
My Science Library, 1-2
• Plant Life Cycles

Rookie
(Students who are 
new to the topic)

Let’s look at the photos on pages 6 and 7 of the eBook Plant Life Cycles. Where does the 
plant’s life cycle begin? How do you know? According to the photos, what happens after the 
seed sprouts? Have you ever grown a plant? Tell us about it.

Apprentice
(Students who 

have some 
experience with 

the topic)

Let’s look at the photos on pages 6 and 7 of the eBook Plant Life Cycles. What do these photos 
show? Where does the plant’s life cycle begin? How do you know? According to the photos, 
what happens after the seed sprouts? Have you ever grown a plant? Tell us about it.What else 
do you need to grow plants (answers: dirt, water, sunlight)?

Skilled
(Students who 

need more 
challenging 

material)

Read the eBook Life Cycle of a Monarch Butterfly. Look at the diagram on page 15. Where does 
the life cycle begin? Describe the rest of the process. Where does the process end? Have you 
ever seen a butterfly or a caterpillar? Which stage of its life cycle was it in when you saw it?

eBooks
Projector System
Markers/Crayons
Scissors

Glue
Poster board



Making Connections Lesson - Continued
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Additional Discussion Prompts: 
• What would happen if something interrupted the plant’s life cycle (little water, no sun)?
• What would happen if you had too much water? How would that effect the plant’s life cycle?
• If you were a farmer, what would you do to make sure your plants grew?

Application: Students read the eBook selected by the teacher. The teacher then guides the students so that they can synthesize the information 
and create their own diagrams of the life cycle process.

Rookie
(Students who are new to the topic)

Let’s read the eBook together. After we read the book, let’s list the stages 
of the life cycle on the board. Then, on your poster board, draw the life 
cycle stages and label each stage. 

Apprentice
(Students who have some 
experience with the topic)

Let’s read the eBook together. After we read the book, list the stages of 
the life cycle on your poster board. Then, on your poster board, draw the 
life cycle stages near each label.

Skilled
(Students who need more 

challenging material)

Read the eBook on your own. Then, design your poster board to show the 
life cycle stages, from beginning to end. Label each stage. You can include 
a sentence or two near each label to describe each stage. 

Extension Activity
After we read the eBooks and make our own life cycle posters, we will grow our own plants. (Beans or marigolds are fast 
growers.) Give each student a seed or two, paper cups, potting soil. Guide the class through planting the seeds. When all the seeds are 
planted, water lightly and place in a sunny spot.  You can create a growth chart to track progress. After the plants sprout, students can take 
their plant home. 



Introduction: We will learn how to use the text and illustrations to help us understand the main idea of the text. The main idea 
is what the text is mostly about. Then we will make connections using the facts we learned from the text.

Instruction/Models: Let’s open the eBook. We will look for connections between the text and what we already know.

Summary
Students will describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical procedures in 
a text.

How to Teach: MAKING CONNECTIONS GRADE LEVEL 3-8

Lesson

e-Book Models

Making Connections Lesson_Teaching With eBooks
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 Standards:
Common Core Standards: RI.3.1; RI.3.2; RI.3.3; RI.4.1; RI.4.2; RI.4.3; RI.5.1; RI.5.2; RI.5.3; RI.6.1; RI.6.2; RI.6.3; RI.7.1; RI.7.2; RI.7.3; 
RI.8.1; RI.8.2; RI.8.3
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.6; 3.7; 4.6; 5.6; 6.6; 7.6; 8.6

Materials:

American Symbols and Landmarks
• The Statue of Liberty
• The White House
War Memorials
• Arlington National Cemetery

Eye on History Graphic Illustrated
• Landing at Ellis Island
• Riding with Paul Revere

Rookie
(Students who are new to the 

topic)

Let’s look at the heading and the photos on pages 14 and 15 of The Statue of 
Liberty. Can you tell me what you think the main idea is? Why do you think so?  

Apprentice
(Students who have some 
experience with the topic)

Let’s read pages 10-17 of the eBook Arlington National Cemetery. Can you tell 
me which famous family owned Arlington around the time of the Civil War? How 
do the historic photos help show the importance of Arlington? Why is Arlington 
important to Americans today?

Skilled
(Students who need more 

challenging material)

Read the eBook Landing at Ellis Island. What is the main idea of the eBook? How 
do the speech bubbles and the caption boxes work together (to tell nonfiction 
and fiction)?

 eBooks
 Projector system
 Shoe boxes (for dioramas)
 Construction paper
 Scissors

 Glue
 Markers, colored pencils, paints
 Assorted 3-D objects
 Modeling clay



Making Connections Lesson - Continued
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Additional Discussion Prompts: 
• How do you decide what the main idea of a book or paragraph is?
• Can a book have more than one main idea?
• Why are national monuments important?
• Do other nations have national monuments?

 

Application: Students will read the eBook and then make connections to the text. 

Rookie
(Students who are new to the topic)

Let’s read the eBook together. After we read the book, let’s list the people 
who were involved in making the Statue of Liberty. Describe the building 
process. Why is the Statue of Liberty important today?

Apprentice
(Students who have some 
experience with the topic)

Let’s read the eBook on Arlington National Cemetery together. If your 
family served in the military, why would Arlington be important to you? 
How many people are buried in Arlington each year? What is the plan for 
the future, as Arlington fills to capacity? What other ideas do you have to 
help preserve our national monuments?

Skilled
(Students who need more 

challenging material)

Read the eBook on your own. In your reading journal, continue the 
family’s story from Landing at Ellis Island. Pretend you are one of the 
family members. Describe what will happen in your new life in America. 

Extension Activity
Use a shoe box to build a diorama that shows the main idea of the eBook. Use art supplies such as construction paper, 
modeling clay, glue, toys, twigs, pebbles, etc. to create the inside of your diorama. Label your diorama with the eBook’s title 
and include one quoted excerpt from the book somewhere on your diorama that helps tell about the main idea of the eBook.



Introduction: Making inferences means that a reader uses 
clues from the story or book to understand a detail or 
concept without the author specifically telling you. We make 
inferences every day. You might notice how someone feels 
by the look on their face or you might look at the sky and 
tell that it might rain soon even though you haven’t watched 
a recent weather report. Continue the discussion by asking 
students other ways they make inferences every day (guessing 
what is cooking from the smell for example).  

Be specific. Point out that inferences are more educated guesses 
based on clues and not something that is known for sure.  

Good readers use clues from the text and text features, like 
illustrations, to get a better understanding of what they 
are reading. The author may not specifically tell you how 
a character feels about something but you can tell by the 
expression in an illustration of that character or from what 
the character may say or do. These extra details make the 
book more interesting and sometimes funny.

Instruction/Models: Now let’s look at some examples of ways 
to make inferences in the following books. 

Summary
This lesson will explain what it means to make inferences while reading. The student will be able to identify inferences made by authors 
and create pieces of writing using this technique.

How to Teach: MAKING INFERENCES GRADE LEVEL K-2

Lesson

e-Book Models

Making Inferences Lesson_Teaching With eBooks
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 Standards:
Common Core Standards: RL.K.1; RL.K.7; RI.K.1; RI.K.7; RL.1.1; RL.1.7; RI.1.1; RI.1.7; RL.2.1; RL.2.7; RI.2.1; RI.2.7; RL.6.1
Texas: 110.11D; 110.12D; 110.13D
Virginia: K.9; K.10; 1.9; 1.10; 2.8; 2.9; 2.10

Materials:

 e-Book models
 Content specific text and articles
 Sticky notes or dry erase board

Little Birdie Leveled Readers K-1
• Too Much Noise
• Swim For It
Little Birdie Leveled Readers 2-3
• Who’s Right

My Science Library K-1
• Our Sun Brings Life
My Science Library 1-2
• Animal Habitats
Eye to Eye With Endangered Animals
• Cougars

Rookie
(Students who are 
new to the topic)

Read the book and look at the illustrations up to pg.17. What is 
happening in the story? How can you tell? Now look at pg.18. Why 
does the mother wake up? What were the clues? 

Too Much Noise

Apprentice
(Students who 

have some 
experience with 

the topic)

Read the book and look at the illustrations up to pg.17. What is 
happening in the story? Which parts of the story are being told with 
text and which parts are being told through the illustrations? Now look 
at pg.18. Why does the mother wake up? What were the clues? Which 
clues were from the text and which clues were from the pictures?

Too Much Noise

Skilled
(Students who 

need more 
challenging 

material)

Look at pages 19-21. Why did Cooper and Calypso leave the game? 
How do you know? What clues did you use to make that inference? Who’s Right



Making Inferences Lesson - Continued
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Additional Discussion Prompts: 
• Where can you find clues you might use to make an inference while reading? (illustrations, dialogue, text, pictures, maps, text features)
• Why do you think an author might choose to use the pictures to tell part of the story? 

Now that we’ve looked at how we make inferences while we read and have seen examples of how the experts use them as 
they write, let’s work in groups to find more ways to make inferences in texts. Let’s look through the eBooks and articles that 
we have access to in the classroom and find more examples of inferences. Have students work in groups or individually to identify 
situations where something is implied by the author. Have them use a sticky note, dry-erase board or a piece of paper to mark examples they 
find. Then have them share examples with the rest of the class.  

Application: We are now going to practice finding and writing our own inferences. 

Rookie
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard or LCD). 
Let’s read this page together. What is happening in the story? How do you 
know? Or you could ask, What are the clues? You could discuss how a character 
feels about something or ask what they think will happen next. Always ask what 
clues support this. 

Apprentice
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Find a place in this eBook where the 
author has implied something that makes the story more visual and 
interesting to read. Explain what is implied and how the author does it (with 
text, dialogue, or pictures). Why does this work? 

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Discuss the difference between 
fiction and nonfiction and how text features differ between the two genres. Why 
do some text features work better for nonfiction? Create your own text 
feature you could use to make a point about that topic . 

Extension Activity
Write an example of something that happened after school today where you made an inference about something. Explain 
what was happening and what the clues were that you used to figure it out.



Introduction: Making inferences means that a reader uses 
clues from the story or book to understand a detail or 
concept without the author specifically telling you. We make 
inferences every day. You might notice how someone feels 
by the look on their face or you might look at the sky and tell 
that it might rain soon even though you haven’t watched a 
recent weather report. 

Continue the discussion by asking students other ways they make 
inferences every day (guessing what is cooking from the smell for 
example). Be specific. Point out that inferences are more educated 
guesses based on clues and not something that is known for sure. 

Good readers use clues from the text and text features, like 
illustrations, to get a better understanding of what they 
are reading. The author may not specifically tell you how 
a character feels about something but you can tell by the 
expression in an illustration of that character or from what 
the character may say or do. These extra details make the 
book more interesting and sometimes funny.

Instruction/Models: Now let’s look at some examples of ways 
to make inferences in the following books. 

Use the following prompts to discuss examples from the books.

Summary
This lesson will explain what it means to make inferences while reading. The student will be able to identify inferences made by authors 
and create pieces of writing using this technique.

How to Teach: MAKING INFERENCES GRADE LEVEL 3-8

Lesson

e-Book Models

Making Inferences Lesson_Teaching With eBooks
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 Standards:
Common Core Standards:  RL.3.1; RL.3.7; RI.3.1; RI.3.7; RL.4.1; RL.4.7; RI.4.1; RI.4.7; RL.5.1; RL.5.7; RI.5.1; RI.5.7; RL.6.1; RI.6.1; RL.7.1; 
RI.7.1; RL.8.1; RI.8.1
Texas: 110.14D; 110.15D; 110.16D; 110.18D; 110.19D; 110.20D
Virginia: 3.5; 3.6; 4.5; 4.6; 5.5; 5.6; 6.5; 6.6; 7.5; 7.6; 8.5; 8.6

Materials:

 eBook models
 Content specific text and articles
Dry erase boards

Little Birdie Leveled Readers K-1
• Swim For It
Little Birdie Leveled Readers 2-3
• Who’s Right

Eye to Eye With Endangered Animals
• Cougars
Let’s Explore Science
• Enterprise STEM

Rookie
(Students who are 
new to the topic)

Look at pages 18-20. Why did the animals leave to find another pool? 
Explain. Swim For It

Apprentice
(Students who 

have some 
experience with 

the topic)

Look at pages 18-20. Why did the animals leave to find another pool? 
Explain. What other things can you tell about the characters that are 
only expressed through the illustrations and not the text? How does this 
make the book more interesting?

Swim For It

Skilled
(Students who 

need more 
challenging 

material)

Look at pages 19-21. Why did Cooper and Calypso leave the game? 
How do you know?

Read the eBook, “Cougars.” You read about the reasons why cougars 
are endangered. What things need to happen to help bring the species 
back? Read pages 20-21. What can you infer from this map? How does 
this text feature used on pg. 21 help you better understand what the 
author’s point is?

Read pg. 4 in the eBook, “Enterprise STEM.” What can be implied by 
this page? How does that affect you right now?

Who’s Right

Cougars

Enterprise STEM



Making Inferences Lesson - Continued
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Additional Discussion Prompts: 
• What does making inferences have to do with reading comprehension?
• Where can you find clues you might use to make an inference while reading? (illustrations, dialogue, text, maps, text features)
• Why do you think an author might choose to use the pictures to tell part of the story? 
• How important are the text features of a nonfiction book? Explain.

Now that we’ve looked at how we make inferences while we read and have seen examples of how the experts use them as 
they write, let’s work in groups to find more ways to make inferences in texts. Let’s look through the eBooks and articles that 
we have access to in the classroom and find more examples of inferences. Work with your group to identify situations where 
something is implied by the author on your dry-erase boards or a piece of paper. (You can then share examples with the rest of 
the class when you are done.) 

Application: We are now going to practice finding and writing our own inferences. 

Rookie
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard or LCD). 
Let’s read this passage together. What can you infer after reading this 
page? How do you know? What are the clues?

Apprentice
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Find a place in this eBook where the 
author has implied something that makes the story more visual and 
interesting to read. Explain what is implied and how the author does it 
(with text, dialogue, or pictures). Why does this work? Could the author 
have chosen a different way?

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Discuss the difference between 
fiction and nonfiction and how text features differ between the two genres. Why 
do some text features work better for nonfiction? Does understanding 
how readers make inferences while they read help you? Create your own 
text feature you might use to make a point about that topic.  

Extension Activity
At home tonight I want you to use your favorite book and find a place in the book where you made an inference about 
something that wasn’t specifically stated in the text. Write what was inferred and explain what clues you used to understand 
it. 

You could also use a different activity…

Write an example of something that happened after school today where you made an inference about something. Explain 
what was happening and what the clues were that you used to figure it out.



Introduction: All things are made up of matter. Matter is all 
around us. Did you know that matter comes in many forms 
and in many sizes? What forms are found in our world? 

Engage students in a discussion about various items found in the 
classroom, (i.e. desk, chair, computer, water, paint).  

Are these objects in the classroom living or non-living? Are 
they all made up of matter? How do you know they are 
made up of matter? (You can discuss microscopes, scales, beakers 
and other tools scientists use to study and measure matter). 

Instruction/Models: Now let’s look at this book’s cover. Can 
you tell me what science properties this book will be about? 
How do you know? Scientists call these the states of matter. 
How do you define a liquid? How do you define a solid? How 
do you define a gas? 

Make columns on the board for solid, liquid, gas. You can have a 
question mark column for any items students are not sure about. 
Have students write where each classroom item goes based on its 
visible properties. 

Summary
This lesson will teach students how to determine and classify an object’s state by its physical properties. Students will also observe, form, 
and test a hypothesis. 

How To Teach: PHYSICAL SCIENCE GRADE LEVEL K-4

Lesson

Physical Science_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:

Texas: 112.11; 112.12; 112.13; 112.14; 112.15
Virginia: K.1; K.3; K.4; 1.1; 1.3; 2.1; 2.3; 3.1; 3.3; 4.1

Materials:

 eBook models
 Scientific tools: scales, beakers, microscope, measuring cups

Rookie 
(Students who are new to the topic)

Find an example of a liquid. How 
can you tell if something is a liquid? Solid or Liquid? (pg. 4-5)

Apprentice 
(Students who have some experience 

with the topic)

Matter takes up space and has mass. 
How does the liquid state of matter 
act? How do we measure a liquid’s 
mass?

Matter Comes In All Shapes (pg. 8-9)

Skilled 
(Students who need more challenging 

material)

Can matter change shapes or forms? 
Tell me some examples of how 
matter changes form. What happens 
to its mass if it changes form?

Melting Matter (pg. 6-7)
Solid or Liquid (pg. 16-17)

e-Book Models

My Science Library K-1
• What Is It Made Of?
• Solid or Liquid?
My Science Library 1-2
• Floating and Sinking
• Living or Nonliving?
• Me and My Shadow
• Magnet Power
• Matter Comes in All Shapes
My Science Library 2-3
• Gravity! Do You Feel It?
• Melting Matter
• Natural or Man-Made?
• Zap! It’s Electricity
• Where Did the Water Go?

My Science Library 3-4
• The Scoop About Measuring Matter
• Mix It Up! Solution or Mixture?
• Pull It, Push It
My Science Library 4-5
• Atoms and Molecules
• Changing Matter
• Let’s Investigate Light
• Analyze This: Testing Materials
Let’s Explore Science
• Forces and Motion at Work
• Sorting the Elements
• Ice to Steam



Physical Science Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• Why is it important to learn about the different states of matter? 
• Which types of jobs might work with states of matter? 
• How do we measure the mass of a solid?
• How do we measure the mass of a gas?

Now that we’ve defined solid, liquid, and gas, and classified different objects into their states, let’s practice! 

Application: Practice classifying objects by properties, this time using the photo examples from the eBook. Read the eBook(s) together 
with the class. You might also want to bring in actual models/examples to share with the class (water balloon, helium balloon, ice cubes).  
Observe, classify, and record these items on your chart, too. 

Rookie 
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard, LCD, or 
eReader). Let’s find examples of solids. How are solids different than 
liquids?

Apprentice 
(Students who have some experience 

with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers).  Let’s read the eBook together. How can 
you change a state of matter?

Skilled 
(Students who need more challenging 

material)

The teacher selects the eBook for students to use. Let’s read the eBook with a 
partner. Work with a partner and think of something that is not matter.  
(Answers would be: light energy, heat, static, radio waves, sound waves).

Extension Activity
Try an experiment at home or at school. If you have an ice cream maker, this is the time to use it! Make homemade ice cream, following 
your favorite recipe. Have a discussion with students about the liquids and solids that are used in ice cream. Define and discuss the scientific 
concept of a hypothesis. 

When the ice cream is finished in the machine, observe and record its properties. Store it in the freezer.

Ask students to form a hypothesis. For example, what will happen when we place this solid in the freezer? How long do you think it will take 
to freeze? How much did the liquid state of ice cream weigh? (Be sure to weigh it before you freeze it) How much will the frozen ice cream 
weigh? Form a hypothesis. Do you think the liquid ice cream or the frozen ice cream will weigh more?  After the ice cream has frozen, take 
it out and weigh it. Record the data. Analyze your results. Was there a change in weight? Which state of matter weighed more? Share your 
findings. How did your hypothesis hold up to the test?

Then, take the ice cream out of the container and place it in cones. Ask students how long they think it will take to melt the ice cream. Will 
room temperature affect the rate the ice cream melts? Will the ice cream melt faster in the classroom or outside? Make a prediction, create a 
hypothesis.Then test it. Be sure to time it. Also, be sure to save some ice cream for everyone to eat. You can eat your cones while you wait 
for the test cones to melt. Record the results. Was your hypothesis correct? Explain how temperature affected the different states of matter.

*If you do not have an ice cream maker, you can still do this experiment. Use store bought ice cream. Place it in cones. Place the cones in 
various locations and test and record the rate that each melts. 

*This type of experiment can also be done with water, taking water from ice to steam. 



Introduction: Students learn about power, authority, and 
governance by first looking at the roles they have in their families, 
communities, and schools. For example, you can ask students: Who 
makes the rules? Why do you have rules? What happens if 
you don’t follow the rules? 

When students understand how authority, power, and governance 
work in their daily lives then they are ready to learn about their local, 
state, and national governments. 

Engage students in a discussion about the rules they need to follow 
at home and at school. 

Instruction/Models: Now let’s look at some examples of rules 
and who makes the rules in our town. (Teacher could prompt 
discussion with the class reviewing all of their classroom/school 
rules.) Why do we need rules in our town?

Ask students to think about what might happen if there were no 
rules in their town.

Summary
This lesson will teach students the relationship between society, rules, and power. Students will learn fundamental ideas about government 
and its functions and develop an understanding of the formal and informal institutions and processes of government in their communities, 
state, and the nation.

How to Teach: POWER, AUTHORITY, & GOVERNANCE GRADE LEVEL K-2

Lesson

e-Book Models

Power, Authority, and Governance_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
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 Standards:

Texas: 113.11; 113.12; 113.13
Virginia: K.8; 1.7; 1.8; 1.9; 1.10; 2.8; 2.9; 2.10

Materials:

 eBook models
 Computer with word processing program
 Paper, pencil, crayons

Rookie 
(Students who are new to the 

topic)

Ask students to think about their roles in the community 
or family. Make a list of your different roles. 

What’s My Role? (pgs.6, 8, 10)

Apprentice 
(Students who have some 
experience with the topic)

Certain people have power to make decisions. 
Who in your family or community has the power 
to make decisions (like buying something)?

Goods or Services? (pgs. 4, 6, 10, 
12)
What’s My Role? (pg. 10)

Skilled
(Students who need more 

challenging material)

Read the book together. Who has the power to 
make rules for our city? Our state? Our country?

What’s An Election?
What Are The Branches of 
Democracy?

Little World Social Studies
• What’s My Role?
• Goods or Services?

• My Safe Community
• What’s An Election?
• What Are The Branches of Democracy?



Power, Authority, & Governance Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• What is the purpose of laws?
• What happens if someone breaks a law?
• How do Americans choose their leaders (like mayors, governors, presidents)?

Application: We are now going to practice writing about laws.

Rookie 
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard, LCD, or 
eReader). Let’s read this passage together. Do you see information about 
who makes the laws for each state or local government?

Apprentice 
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for 
whole group or on individual computers). Find a place in this eBook where the 
author has discussed the right to vote/choose. Why is choice and voting 
important in a democracy? What can you do if you disagree?

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Find at least 2 written 
examples of who you could write to if you wanted to create new laws or 
get rid of a law that is in place.

Extension Activity
At home tonight, I would like you to build off the topics we covered in class today. Imagine things that you would like to see 
changed. Address a letter to the appropriate person (teacher, mom, senator, president). Then write a paragraph about the 
change in law/policy that you would like to see made. You can draw a picture to go with your idea. Since this is a letter, be 
sure to include a salutation, closing, and signature.  



Introduction: Great writers use sensory details in their writing. 
Sensory details are called “sensory” details because this 
involves using the five senses (see, hear, feel, touch, and 
taste) in writing. Sensory details are used to create images in 
the reader’s mind.

Make an anchor chart titled, “Sensory Details.” Write the words 
sound and sight on the chart paper. Next to the word sound, draw 
an ear. Next to the word sight, draw an eye. Engage in a discussion 
about why a writer includes these senses in their writing. Add 
information to the anchor chart for future reference. For example, 
next to sight, write something like, “describe exactly what you 

saw to create a picture in the reader’s mind.” Next to sound, write 
something like, “describe what you hear.” (include onomatopoeias.) 
Make sure to add the other senses, taste, touch and smell, as they 
are taught.

Instruction/Models: Now let’s look at some examples of 
authors that used sensory details, specifically sight and sound, 
in their writing. 

Show examples in texts of sensory details. Read a few examples to 
students. Have students discuss how the author used sensory details 
in his/her writing.  

Summary
This lesson will cover what sensory details are, specifically sight and sound, and how to utilize them in writing. The student will be able to 
identify sensory details in texts and create their own examples, using sensory details in writing. 

How to Teach: SENSORY DETAILS, SIGHT & SOUND GRADE LEVEL 3-8

Lesson

e-Book Models

Sensory Details_Teaching With eBooks
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 Standards:

Common Core Standards:  W.3.3; W.4.3; W.5.3; W.6.3; W.7.3; W.8.3
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.9; 4.8; 5.7; 6.7; 7.7; 8.7

Materials:

 eBook models
 Content specific text and articles

Rookie 
(Students who are new to the 

topic)

What is the author describing? Tell me a detail he/
she used to create a picture in your mind. Cheetahs (p.9)

Apprentice 
(Students who have some 
experience with the topic)

What is the author describing? Tell me a detail he/
she used to create a picture in your mind. Sharks (p.6 and p.7)

Skilled
(Students who need more 

challenging material)

Find a sensory detail used on this page. Did it help 
create a picture in your mind? What other sensory 
details could you add to this passage to make a 
better picture in the reader’s mind?

Alaskan Malamutes 
(p. 20 and p. 21)

Little Birdie Leveled Readers K-1
• The Jungle in My Yard
Little Birdie Leveled Readers 2-3
• In the Doghouse
• Table Wars
Eye to Eye with Big Cats 
• Cheetahs

Eye to Eye with Dogs
• Alaskan Malamutes
Eye to Eye with Animals
• Sharks
• Scavengers
• Frogs
My Science Library 4-5
• Fossils and Rocks



Sensory Details Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• What is the purpose for using sensory details in this text? 
• Does the use of sensory details make this text more descriptive? 
• Does the use of sensory details help create a picture in your mind? 
• Does it assist with your understanding of the text?

Now that we’ve looked at examples of how the experts use sensory details, let’s look through the eBooks and articles that we 
have access to in the classroom and find more examples of sensory details in writing. Keep a list on a word wall or a bulletin 
board in the classroom of descriptive, sensory words. Add new words to the word wall as you find them. 

Application: We are now going to practice writing with sensory details on our own. (Use eBook The Jungle in My Yard.)

Rookie 
(Students who are new to the topic)

The teacher selects the eBook  for students to use (displays on whiteboard or LCD). 
Let’s read this passage together. Do you see any place where the author 
used sensory details? Describe what you imagined from the sensory 
details.

Apprentice 
(Students who have some 
experience with the topic)

The teacher selects a specific page of the eBook for students to use (can either be 
displayed for whole group or on individual computers). With a partner, make a 
list of the sensory details you find in the eBook. Then discuss how you felt 
or what you imagined from these sensory details. 

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Read the eBook, then list the 
sensory details, labeling the details as: sight, sound, touch, taste, or smell. 
Share your findings with the class. 

Extension Activity
In your independent reading book, find at least 3 examples where the author uses sensory details, specifically sound and/or 
sight. Mark those pages with a sticky note. Now try it on your own! (Give the students a writing prompt, such as “One day, I found a 
cheetah in my backyard.” Keep the writing prompt related to your content area.) Write a paragraph that uses sensory details for: sight, 
sound, touch, taste, and smell. Illustrate your story. Share with the class. Record new sensory words on your word wall or 
bulletin board. 



Introduction: Great writers use specificity in their writing. 
Using specificity means the writer will use precise language 
and vocabulary to explain a topic.

Make an anchor chart titled “Using Specificity”, then make a t-chart, 
one side will say specific and another will say non-specific. Write 
examples of sentences that use precise language under the specific 
heading, and non-examples under the non-specific heading. (For 
more skilled students, you can teach them the concepts of Tier I, Tier 
II, and Tier III vocabulary levels and build a chart using those specific 
terms.)

Instruction/Models: Now let’s look at some examples of 
authors that used precise language in their writing.

Show examples in texts of the use of direct terms and precise 
language used in writing. Read a few examples to students. Have 
students discuss how the author used precise language in their 
writing. 

Summary
This lesson will cover what it means to use specificity when you write, specifically the use of direct terms and the use of facts when you 
write informative or explanatory texts. The student will be able to identify the use of direct terms and the use of facts in texts and create 
their own examples in their writing. 

How to Teach: SPECIFICITY GRADE LEVEL 3-8

Lesson

e-Book Models

Specificity_Teaching With eBooks
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 Standards:

Common Core Standards:  W.3.2; W.4.2; W.5.2; W.6.2; W.7.2; W.8.2
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.9; 4.7; 5.7; 6.7; 7.7; 8.7

Materials:

 eBook models
 Content specific text and articles

Rookie 
(Students who are new to the 

topic)

Read the paragraph on page 8. Where does the 
author use precise language? How would this help 
a reader learn?

Skeletons and Exoskeletons (p.8)

Apprentice 
(Students who have some 
experience with the topic)

Read the paragraph on page 6. Where does the 
author use precise language? What vocabulary 
level is used in the sentences? 

Climate and Weather (p.6)

Skilled
(Students who need more 

challenging material)

Read the paragraph on page 16. Where does the 
author use precise language? What vocabulary 
level is used in the sentences? How could this be 
written in a way that’s not specific?

Let’s Classify Organisms (p.16)

Weird and Wonderful Animals
• Animals That Fly and Birds That Don’t
Eye to Eye with Endangered Habitats
• Coral Reefs
My Science Library 3-4
• Skeletons and Exoskeletons
• Let’s Classify Organisms
• Using Tools to Understand Our World

Let’s Explore Science
• Climate and Weather
My Science Library 4-5
• Fossils and Rocks
• Plants as Food, Fuel, and Medicine



Specificity Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• Why is it important to use precise language in informative text?
• Does the use of specificity make this text more descriptive? 

Now that we’ve looked at examples of how the experts use specificity, let’s work in pairs to find more uses of specificity in texts. 
Let’s look through the eBooks and articles that we have access to in the classroom and find more examples of specificity in 
writing. Use sticky notes, your writer’s notebook, or a piece of paper to record your findings.

Application: We are now going to practice writing with specificity on our own. (Use Animals That Fly and Birds That Don’t.)

Rookie 
(Students who are new to the topic)

The teacher selects the eBook  for students to use (displays on whiteboard or LCD). 
Let’s read this passage together. Do you see any place where the author 
used specificity? How does that vocabulary help your reading?

Apprentice 
(Students who have some 
experience with the topic)

The teacher selects a specific page of the eBook for students to use (can either be 
displayed for whole group or on individual computers). Find bold words in the 
text. These are glossary words. Are these words specific? How so?

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Students read the eBook. Teach 
students the concept of Tier I, Tier II, and Tier III vocabulary words. Then make a 
list of Tier I, Tier II, and Tier III vocabulary words found in the book. Lead skilled 
students in a discussion:  How do these vocabulary levels add to the 
complexity of the text? How do these complex words help you or hinder 
you when you read? Where do you go if you get stuck on a complex, 
specific vocabulary word? (Glossary, dictionary…)

Extension Activity
We will do an prewriting activity like freewriting, an outline, or a word web about our science content. Then you will 
compose a rough draft. Exchange rough drafts with a partner. Help each other add more specific words to the drafts. Revise. 
Type a clean, polished copy. Share with the class, especially your specific words. 



Introduction: A verb is something that shows an action, 
something that is happening, or a state of being. A verb can 
be the most important part of the sentence. You can add 
power to your verbs by using strong verbs! A strong verb 
is a more interesting word that makes your writing POP! 
For example: instead of saying I walked to the front door, 
you could say I strolled to the front door. In the same way 
a strong person lifts weights, a strong verb “lifts up” your 
writing, to make it more appealing to the reader. 

Engage students in a discussion about using strong verbs in their 
writing. Help students understand that in a sentence, verbs show 
what happens and how it happens. Stronger, more colorful verbs, 
such as sizzle, appeal to our senses, enabling readers to imagine, 
taste, feel, hear, and smell. Write the following sentences on the 
board and have students give you an example of a strong verb to 
replace the existing verb.

The bird fell out of the tree (examples of strong verbs could be 
zoomed, flipped, dropped).
I ate ice cream after school with my friend (examples of strong verbs 
could be devoured or gobbled).

Instruction/Models: Now let’s look at some examples of 
authors that used strong verbs in their writing. 

Read a few examples to students. Have students decide if the author 
used strong verbs in his/her writing. Keep a list of the strong verbs 
they find, perhaps on a “Strong Verb” wall or bulletin board so 
students can easily see, remember, and use strong verbs in their 
own writing. Spend six to ten minutes, three to four times a week, 
gathering students’ examples and going over the words. Continue 
collecting over several weeks or collect intensively for two weeks. As 
you review verbs, have students add these to the lists. 

Summary
This lesson will cover what strong verbs are and how to utilize them in writing to show rather than tell what is happening. The student will 
be able to identify strong verbs in texts and also create their own examples of these words in their everyday writing. 

How to Teach: STRONG VERBS GRADE LEVEL 3-8

Lesson

e-Book Models

Strong Verbs_Teaching With eBooks
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 Standards:

Common Core Standards:  L.3.1; L.3.3; L.4.1; L.4.3; L.5.1; L.5.3; RL.6.4; L.6.5; L.7.3; L.8.5
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.9; 4.7; 5.7; 6.8; 7.8; 8.8

Materials:

 eBook models
 Content specific text and articles

Rookie 
(Students who are new to 

the topic)

 Read page 15. Let’s find a strong verb. Why is that verb a strong 
verb? Cinderella Zelda

Apprentice 
(Students who have some 
experience with the topic)

Find a strong verb used on page 15. Why do you think the author 
chose to use that strong verb? Did it help to make the text more 
interesting to read? Explain.

Cinderella Zelda

Skilled
(Students who need more 

challenging material)

Find a strong verb used in “Lizzie Little, The Sky is Falling.” Why do 
you think the author chose to use that strong verb? Did it help to 
make the text more appealing to the reader? 
Read the book, “Animals That Fly and Birds That Don’t.” Can you 
find any strong verbs that make reading this book more 
interesting and also paint a visual picture in your mind?
Find a strong verb in “Race Car Crew Chief.” Did the use of this 
strong verb make the passage more visual and interesting to read?

Lizzie Little, The Sky is 
Falling!(p. 8)
Animals That Fly and 
Birds That Don’t 
(p. 12, 16, 18)
Race Car Crew Chief 
(p. 17)

Little Birdie Leveled Readers 2-3
• Cinderella Zelda
• Lizzie Little, The Sky is Falling!
Weird and Wonderful Animals
• Animals That Fly and Birds That Don’t

Jobs That Rock Graphic Illustrated• Forensic Scientist
• Animal Trainer
• Race Car Crew Chief



Strong Verbs Lesson - Continued
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Additional Discussion Prompts: 
• Why do you think it is important to use strong verbs in your writing?
• What does it do to your writing?
• How did your sensory image change when you heard sentences with a strong verb? 
• Does the use of strong verbs help make the text more visual in your mind? How so?

Now that we’ve looked at the use of strong verbs in our reading and writing and have seen examples of how the experts 
use them, let’s work in groups to find more uses of strong verbs in texts. Let’s look through the eBooks and articles that we 
have access to in the classroom and find more examples of strong verbs. Work with your group and write the strong verbs or 
sentences on your dry-erase boards or a piece of paper. (You can then add the strong verbs to your strong verb wall or bulletin 
board.)

Application: We are now going to practice creating and writing our own strong verbs.

Rookie 
(Students who are new to the topic)

The teacher selects the eBook for students to use (displays on whiteboard or LCD). 
Let’s read this passage together. Do you see any place where the author 
used strong verbs? How do these strong verbs add to the excitement of 
the story?

Apprentice 
(Students who have some 
experience with the topic)

The teacher selects the eBook for students to use (can either be displayed for whole 
group or on individual computers). Find a place in this eBook where the 
author has used a strong verb to make the story more visual and 
interesting to read. Read the sentence that used a strong verb. Why did 
the author choose that descriptive, strong verb? Write your own sentence 
using that same strong verb.

Skilled
(Students who need more 

challenging material)

The teacher selects the eBook for students to use. Discuss with your group the 
difference between a regular verb and a strong verb. Does it help paint a 
picture in your mind of what is going on in the book? Then write an 
original paragraph using as many of the strong verbs as possible. How 
have strong verbs changed your writing? Share your strong verb 
paragraph with the class. 

Extension Activity
At home tonight I want you to use your favorite book and find three different sentences with the use of a regular verb. Come 
up with two strong verbs for each regular verb. Draw an illustration for each sentence. Write the sentence you found in the 
book somewhere on the paper you just illustrated. Write the strong verbs floating around in a bubble or cloud on the same 
paper. 

Example: The bird fell out of the tree. Draw a picture of a bird falling out of a tree. Examples of strong verbs could be 
zoomed, flipped, or dropped. Write the original sentence and then write these words “floating” around the page. Circle them 
or draw clouds around them. Please be prepared to share these in class tomorrow.



Introduction: We are going to learn about water! We need water to live. But do you know where water comes from? Do you 
know the many forms water can take?

Instruction/Models: Let’s read and learn more about water and the water cycle.

Summary
Students will describe the connection/relationship between two individuals, events, ideas, or pieces of information in a text. 

How to Teach: COMPLEX CONCEPTS GRADE LEVEL K-2

Lesson

e-Book Models

Complex Concepts_Teaching With eBooks
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© 2013 May be reproduced for classroom use.

 Standards:

Common Core Standards:  RI.K.1; RI.K.2; RI.K.3; RI.K.7; RI.1.1; RI.1.2; RI.1.3; RI.1.5; RI.2.3; RI.2.5
Texas: 110.11; 110.12; 110.13
Virginia: K.10; 1.10; 2.9

Materials:

Rookie 
(Students who are new to the 

topic)

Let’s read the eBook Water World together. How do we use water? Make a list of 
uses on the dry erase board. Let’s look at the illustration of the water cycle on page 
7. Where does the water cycle begin?

Apprentice 
(Students who have some 
experience with the topic)

Let’s read the eBook Water World with a partner. How do we use water? Make a 
list of uses on the dry erase board. Let’s look at the illustration of the water cycle 
on page 7. Where does the water cycle begin? What other stages does water go 
through?

Skilled
(Students who need more 

challenging material)

Read the eBook Water World. How do we use water? Make a list of uses on the dry 
erase board. Let’s look at the illustration of the water cycle on page 7. Where does 
the water cycle begin? What other stages does water go through? In which part of 
the water cycle would you find rain or snow?

Green Earth Science Discovery Library
• Water World
My Science Library K-1
• Solid or Liquid? 

My Science Library 2-3
• Melting Matter
• Where Did the Water Go?
My Science Library 4-5
• Water Cycle

eBooks
Projector system
Poster board (or science fair display boards)
Markers
Water

Paper or plastic cups
Timer
Freezer
Sunny spot



Complex Concepts Lesson - Continued

© Rourke Educational Media

Additional Discussion Prompts: 
• Does the water cycle ever end?
• What happens to the water in your home?
• How does weather affect the water cycle?

Application: We learned about the water cycle. Now let’s learn about the forms water takes.

Rookie 
(Students who are new to the topic)

Let’s read the eBook Where Did the Water Go?  What happens when 
water heats up? What happens when water freezes? Use your poster 
board to illustrate the changes water goes through.

Apprentice 
(Students who have some 
experience with the topic)

Read the eBook Where Did the Water Go? with a partner. Use your poster 
board to illustrate the changes water goes through. Together, 
create a diagram that shows what happens when water freezes, melts, 
and evaporates. 

Skilled
(Students who need more 

challenging material)

Read the eBook Where Did the Water Go? Use your poster board to 
illustrate the changes water goes through. Together, create a diagram that 
shows what happens when water freezes, melts, and evaporates. Be sure 
to include the exact temperatures needed to change water’s form. 

Extension Activity
Create a scientific log with the class to track the rate of ice melting. Pour water into paper cups. Freeze. Then leave the cups of ice outside in 
a sunny spot. Observe and record how long it takes the ice to melt (record the outdoor temperature too). Leave a few cups of ice in the 
classroom. Observe and record how long it takes the ice to melt in the classroom (record the indoor temperature of the classroom). Lead 
students in a discussion about the different variables in the experiment. For example, how does the temperature affect the speed of melting 
ice? What might happen if it is a cold day outside? Would the ice melt or remain as ice? 



Introduction: Nonfiction books often use diagrams and illustrations to help show us how complex things work. When you take 
the time to read the diagrams, you will gain a stronger understanding of the concept/process.  

Instruction/Models: Let’s practice reading diagrams and summarizing complex concepts! 

Summary
Students will use the text and text features to synthesize or summarize complex scientific concepts.

How to Teach: COMPLEX CONCEPTS GRADE LEVEL 3-8

Lesson

e-Book Models

Complex Concepts_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:

Common Core Standards: RI.3.1; RI.3.3; RI.3.7; RI.4.1; RI.4.2; RI.4.5; RI.5.3; RI.6.1; RI.6.2; RI.7.1; RI.7.2; RI.8.1; RI.8.3
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.6; 4.6; 5.6; 6.6; 7.6; 8.6

Materials:

Rookie 
(Students who are new to the 

topic)

Look at page 10 in the eBook Eating and the Digestive System. What does this 
diagram show? Where does the digestive system begin? How do you know?

Apprentice 
(Students who have some 
experience with the topic)

With a partner, look at page 10 in the eBook Eating and the Digestive System. 
What does this diagram show? Where does the digestive system begin? How do 
you know? Where does the digestive system end? How do you know?

Skilled
(Students who need more 

challenging material)

On your own, look at page 10 in the eBook Eating and the Digestive System. What 
does this diagram show? Where does the digestive system begin? How do you 
know? Where does the digestive system end? How do you know? What is the 
purpose of this diagram? How does it help you understand the process?

My Science Library 3-4
• Skeletons and Exoskeletons
My Science Library 4-5 
• Eating and the Digestive System

Let’s Explore Science
• The Nervous System
• Enjoy Your Meal: What Happens When You Eat?
• Cells

 Projection system
 eBooks
 Modeling clay
 Sticky notes

Markers
Cardboard or poster board
Reading Journal



Complex Concepts Lesson - Continued
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Additional Discussion Prompts: 
• Do you think diagrams help readers?
• Can you gain the same information from a diagram as you can from the text?
• How do color diagrams and labels help you gain information?

Application: Let’s look at more diagrams to help us understand the digestive process.

Rookie 
(Students who are new to the topic)

Let’s read page 17 of Eating and the Digestive System together as a class. 
What does the diagram on page 17 show? How are birds different from 
humans? Draw a human digestive system and a bird’s digestive system. 
Use the book and/or Internet sources to help you label each diagram. 
Place the diagrams in your reading journal.

Apprentice 
(Students who have some 
experience with the topic)

With a partner, read page 17 of Eating and the Digestive System. What 
does the diagram on page 17 show? How are birds different from 
humans? You and your partner should  draw a human digestive system 
and a bird’s digestive system. Use the book and/or Internet sources to 
help you label each diagram. Place the diagrams in your reading journal.

Skilled
(Students who need more 

challenging material)

On your own, read page 17 of Eating and the Digestive System. What 
does the diagram on page 17 show? How are birds different from 
humans? Draw a human digestive system and a bird’s digestive system. 
Use the book and/or Internet sources to help you label each diagram. 
Place the diagrams in your reading journal. 

Extension Activity
Dissect a frog. Identify and label the parts of its digestive system.

Or, a more animal-friendly extension activity: Build a model of a digestive system. First, construct a solid cardboard or poster board 
base. Use modeling clay and your eBook to create a model of the human digestive system (or frog or bird). Number and label 
each organ. Number one should be the first step in the digestive process. Then proceed to numbers two, three, etc.



Introduction: We are going to practice using the eBook’s 
features to help us learn about the subject. Authors use 
keywords, sidebars, hyperlinks, and maps to help us 
understand complex material and find key facts quickly.

Instruction/Models: First, we will look at keywords. Then we 
will work with sidebars, maps, and hyperlinks. 

Summary
Students will know and use various text features such as keywords, sidebars, hyperlinks, and maps to acquire information and make 
meaning from technical language/content. 

How to Teach: TEXT FEATURES GRADE LEVEL 3-8

Lesson

e-Book Models

Text Features_Teaching With eBooks
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 Standards:

Common Core Standards:  RI.3.5; RI.3.7; RI.4.7; RI.5.4; RI.6.4; RI.7.4; RI.8.4
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.6; 4.6; 5.6; 6.6; 7.6; 8.6

Materials:

 eBooks
 Projector system
 Dry erase board/markers
 Reading Journal

Rookie 
(Students who are new to 

the topic)

Let’s find a bold word in the text. The bold word is a glossary word. The author made 
this a glossary word because the author thought this was an important keyword related 
to this topic. (Guide students to a bold glossary word. Then, guide them to the glossary. Explain 
pronunciation guide with syllables and definition.) How does the glossary help you when you 
read? Could you use the glossary before you read? How? Why?

Apprentice 
(Students who have some 
experience with the topic)

Find a bold word in the text. Why did the author put this word in the glossary? How 
does the glossary help you when you read? Could you use the glossary before you read? 

Skilled
(Students who need more 

challenging material)

Find the bold words in the text. Let’s see if you know what all of the bold words mean 
before you read. Without looking at the glossary in the back of the book, write what 
you think each bold word means. (Have students write what they think the glossary words 
mean. Check their work. Have students consult the glossary to check their answers.)

Eye to Eye with Endangered Habitats
• Savannahs
Eye to Eye with Animals
• Hippos and Rhinos
• Perfect Predators

Let’s Explore Science
• Understanding Biomes
• Biodiversity
My Science Library 3-4
• How Ecosystems Work



Text Features Lesson - Continued
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Additional Discussion Prompts: 
• Can you name other text features that help you as you read?
• What is an index? How does an index help you?
• What does a Table of Contents tell you?

Now that you are great at using the keywords and the glossary, let’s practice getting information from sidebars, maps, and 
hyperlinks.

Application: Guide students through a similar activity for maps and hyperlinks after they master the concepts of key glossary words and 
sidebars.

Rookie 
(Students who are new to the topic)

Sidebars give us additional facts about the topic. Let’s look at this sidebar. 
Summarize the information in the sidebar. (Guide students to two or three 
sidebars in the book.) Why does the author use sidebars?

Apprentice 
(Students who have some 
experience with the topic)

Sidebars are small boxes of information set apart from standard 
paragraphs. Find a sidebar. Write a summary of the key details you find in 
the sidebar. Then, try to determine why the author wanted to include this 
information in a sidebar.

Skilled
(Students who need more 

challenging material)

Read the eBook. Summarize one of the sidebars you found in the eBook. 
Can you create your own sidebar for this eBook?

Extension Activity
Create a two page summary of the eBook in your reading journal. Label the top of the page with the eBook’s title. List the 
author’s name below the title. Summarize the key information you learned from the eBook. Then illustrate or copy/paste an 
image from the eBook. Create a sidebar with key facts about the picture. Draw a map (to show animal habitat range…). Label 
your map so other readers will easily understand the information you are trying to show. 



Introduction: We are going to practice using the eBook’s 
features to help us learn about the subject. Did you know 
eBooks have many features that are meant to help readers? 
When you know how to use a Table of Contents, glossary, 
and an index, you can find important information quickly. 
This skill can also help you when you do not know a word.

Instruction/Models: First, we will look at a Table of Contents. 
Then, we will work with a glossary and an index to find 
information in a book. 

Summary
Students will know and use various text features such as headings, glossaries, and an index to locate key facts and information from a text. 

How to Teach: TEXT FEATURES GRADE LEVEL K-2

Lesson

e-Book Models

Text Features_Teaching With eBooks
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 Standards:

Common Core Standards:  RI.K.1; RI.K.3; RI.K.4; RI.1.1; RI.1.4; RI.1.5; RI.1.6; RI.2.4; RI.2.5; RI.2.7
Texas: 110.11; 110.12; 110.13
Virginia: K.10; 1.7; 1.8; 1.10; 2.9

Materials:

 eBooks
 Projector system
 Dry erase board/markers
 Reading Journal

Rookie 
(Students who are new to 

the topic)

Find the Table of Contents. What do you think this list means? How does it work? 
(Explain that most books are organized into chapters with headings and page numbers so you can 
find information quickly.) Find the glossary. Why are the words in bold print? Let’s 
practice reading and pronouncing the glossary words. Let’s read the definitions. How 
does looking at the glossary before you read help you get ready to read the whole 
book?

Apprentice 
(Students who have some 
experience with the topic)

Find the Table of Contents. What do you think this list means? How does it work? 
(Explain that most books are organized into chapters with headings and page numbers so you can 
find information quickly.) Find the glossary. Why are the words in bold print? Let’s 
practice reading and pronouncing the glossary words. Let’s read the definitions. How 
does the glossary help you when you are reading? 

Skilled
(Students who need more 

challenging material)

Find the Table of Contents. What do you think this list means? How does it work? 
(Explain that most books are organized into chapters with headings and page numbers so you can 
find information quickly.) Find the glossary. Why are the words in bold print? Let’s 
practice reading and pronouncing the glossary words. Let’s read the definitions. How 
does the glossary help you when you are reading? Now let’s look at the index. Why are 
there index words and page numbers? How does it work? (Practice finding index words in 
the book with the students.)

My Science Library K-1
• Who Do I Look Like?
• Run, Swim, Fly
My Science Library 1-2
Animal Habitats
Animal Adaptations

Green Earth Science Discovery Library
• Helping Habitats
• Endangered!



Text Features Lesson - Continued
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Rookie 
(Students who are new to the topic)

In your reading journal, copy one chapter heading and the starting page. 
Draw and label the facts you found in this chapter. Then, choose one 
glossary word you found in that chapter. Copy the glossary word and 
definition or draw a picture of the glossary word. 

Apprentice 
(Students who have some 
experience with the topic)

In your reading journal, copy one chapter heading and the starting page 
and ending page for that chapter. Draw and label the facts you found in the 
chapter. Then, choose one glossary word you found in that chapter. Copy the 
glossary word and definition or draw a picture of the glossary word. 

Skilled
(Students who need more 

challenging material)

In your reading journal, copy one chapter heading and the starting page 
and ending page for that chapter. Draw and label the facts you found in this 
chapter. Then, choose one glossary word you found in that chapter. Copy 
the glossary word and definition or draw a picture of the glossary word. Last, 
create an index with two entries. Be sure to list the page numbers where you 
found those words. 

Extension Activity
List or draw five facts you learned from this eBook. Then write the page numbers where you found this information. Be ready 
to share what you found in class. 

Additional Discussion Prompts: 
• Can you find other text features that help you as you read?
• How do graphic features like maps help you when you read?
• If an eBook does not have a Table of Contents, glossary, or index how would that change the way you use the eBook?



Introduction: We are working on writing captivating 
introductions. You can use many different strategies for 
writing great introductions. Some authors use questions to 
start their book. Some authors use a definition to start their 
book. Other authors, especially those who write fiction, start 
with action or excitement to make readers want to read 
more.

Instruction/Models: We will read some examples of 
introductions. You will have a chance to write your own too. 
 

Summary
Writers use a variety of beginning techniques in order to engage readers. This lesson demonstrates the writing craft of effective beginning 
techniques that students will use in their own writing.

How to Teach: BEGINNING TECHNIQUES GRADE LEVEL 3-8

Lesson

e-Book Models

Beginning Techniques_Teaching With eBooks
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 Standards:
Common Core Standards: W.3.1; W.3.2; W.3.3; W.4.1; W.4.2; W.4.3; W.5.2; W.5.3; W.6.2; W.6.3; W.7.1; W.7.2; W.7.3; 
W.8.1; W.8.2; W.8.3
Texas: 110.13; 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.9; 3.10; 3.11; 3.12; 4.7; 4.8; 5.6; 5.7; 5.8; 6.7; 6.8; 7.7; 7.8; 8.7; 8.8

Materials:

 Computer (s) with word processing programs
 eBooks

Rookie 
(Students who are new to the 

topic)
Read the eBook with me. The author used the (insert strategy name) to begin this book.

Apprentice 
(Students who have some 
experience with the topic)

Read the eBook with me. Can you tell me what writing strategy this author used to start 
this book?

Skilled
(Students who need more 

challenging material)
Read the eBook. Identify the writing strategy that this author used to begin this book.  

Little Birdie Leveled Readers 2-3
• Habitat for Bats
• Snakes in Third Grade!
Eye to Eye with Endangered Habitats
• Coral Reefs

My Science Library 2-3
• What’s on the Food Chain Menu?
Eye to Eye with Animals
• Reptiles
• Snakes



Beginning Techniques Lesson - Continued
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Application: Now that we have learned about the three main types of writing strategies for beginnings, we will create our own 
for expository texts. 

Rookie 
(Students who are new to the topic)

Let’s write an introductory sentence together that would get student 
interested in this topic. Use one of the beginning strategies we talked about.

Apprentice 
(Students who have some 
experience with the topic)

With a partner, write an introductory sentence that would get students 
interested in this topic. Use one of the beginning strategies we talked about.

Skilled
(Students who need more 

challenging material)

On your own, write an introductory paragraph that would get students 
interested in the topic. Use one of the beginning strategies we talked about.

Extension Activity
Now, create a graphic organizer or outline for your expository paragraph on your chosen topic (or research paper for skilled 
students). List the details you want to include, in the order you will write about them. Then begin drafting. Pay special 
attention to the introduction. Use one of the three writing strategies we’ve learned about: question, exclamation, or 
definition. Polish your draft. Exchange your draft with a partner. Help each other edit for spelling, grammar, and mechanics. 
Type a clean copy to share with the teacher and with the class. 

Additional Discussion Prompts: 
• How does this beginning technique spark interest in the topic?
• Why do you think the author chose to begin the book this way?



Introduction: We are going to learn how to write fascinating 
endings. We will work on the following ending strategies 
in writing craft: question, exclamation, feelings about the 
topic, and circle back to the hook. These are all strategies 
great writers use to make their writing memorable. (Write the 
different types of strategies on the board. This is a great activity to 
do if you are teaching students how to write expository texts longer 
than one paragraph.)

Instruction/Models: First, let’s take a look at the ebooks. How 
does this author begin the ebook? Now, flip to the end 
chapter. How does the author end the book? Does he/she 
use any of the strategies we’ve listed on the board?

Summary
Students will craft their own effective ending techniques using the following writing strategies: question, exclamation, feelings about the 
topic, and circle back to the hook.

How to Teach: ENDING TECHNIQUES GRADE LEVEL 3-8

Lesson

e-Book Models

Ending Techniques_Teaching With eBooks
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 Standards:
Common Core Standards: W.3.1; W.3.2; W.4.1; W.4.2; W.5.1; W.5.2; W.6.1; W.6.2; W.7.2; W.8.2
Texas: 110.14; 110.15; 110.16; 110.17; 110.18; 110.19; 110.20
Virginia: 3.9; 4.7; 5.7; 6.7; 7.7; 8.7

Materials:

 Computer(s) with word processing programs
 eBooks
 Whiteboard or chalkboard

Rookie 
(Students who are new to the 

topic)
Find the ending. Let’s decide which ending strategy was used.

Apprentice 
(Students who have some 
experience with the topic)

Read the last paragraph of the eBook with a partner. Tell me which ending strategy 
was used. Why do you think the author chose to use that particular ending 
strategy?

Skilled
(Students who need more 

challenging material)

Read the last paragraph of the eBook to yourself. Which ending strategy was used? 
Why do you think the author chose to use that particular ending strategy? How 
does that ending strategy make this book organized and memorable? 

Eye to Eye with Endangered Species
• Bats
Eye to Eye with Endangered Habitats
• Rainforests
Let’s Explore Science
• Understanding Biomes

My Science Library 2-3
• Let’s Classify Animals!
Eye to Eye with Animals
• Insects
• Spiders



Ending Techniques Lesson - Continued

© Rourke Educational Media

Application:  Assign students a research paper. As they draft, spend time working on the concluding section of their research paper, using the 
ending strategies.

Rookie 
(Students who are new to the topic)

Let’s write a new ending paragraph together about your research paper topic. 
Which ending strategy shall we use? (Build a paragraph together and let the 
students choose one of the three ending strategies. You can work on a 
different strategy the next day.)

Apprentice 
(Students who have some 
experience with the topic)

Working with a partner, draft your concluding paragraph. Use one of the 
ending strategies that we learned about today to end your paragraph.

Skilled
(Students who need more 

challenging material)

Draft your concluding paragraph. Use one of the ending strategies that we 
learned about today to end your paragraph. 

Extension Activity
Next, we will polish our writing. Working with a partner, exchange papers. Read your partner’s paper. Check for mistakes in 
spelling, punctuation, and grammar. Mark mistakes on the draft.

Tonight, take your writing home. Write a clean, revised copy based on the feedback you received from your partner. Be 
prepared to share your final product with the class. Label the type of ending technique you used for this assignment. 

Additional Discussion Prompts: 
• Why are endings so important?
• Why do you think writers try new and different ending styles for each of their books?



Introduction: When you read you will come across easy words 
and hard words. There are vocabulary words that teachers call 
Tier II words. Tier II words are words that you will see a lot in 
your reading. But, they can be tricky because they can have 
more than one meaning. 

For example, in the eBook Who Stole the Veggies from the 
Veggie Patch?, the word patch can have more than one 
meaning. Patch means to smooth over. Patch is also a word 
for a small piece of fabric or a small piece of ground. Patch 

also means to put a small piece of material over something 
in order to fix it. What does the word “patch” mean in this 
eBook? How do you know? 

Instruction/Models: Some words have more than one 
meaning. When you read, how do you know what the 
meaning of the word is? You can use context clues. Or, you 
can look up the word in the dictionary or glossary in the back 
of the book. 

Summary
Students will practice decoding skills with Tier II vocabulary words. Students will practice skills such as: sounding out new and unfamiliar 
words, applying context clues, and using photos and illustrations to help them decode and comprehend Tier II vocabulary words. 

How To Teach: TIER II VOCABULARY WORDS GRADE LEVEL K-2

Lesson

e-Book Models

Tier II Vocab_Teaching With eBooks
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 Standards:

Common Core Standards: RI.K.1; RI.K.2; RF.K.3; LK.4; L.K.5; L.K.6; RI.1.1; RF.1.3; L.1.2; L.1.5; RI.2.1; RI.2.2; L.2.2; RF.2.3; L.2.4
Texas: 110.A.5; 110.12.2; 110.13.B
Virginia: K.2; K.7; K.8; K.10; 1.2; 1.3; 1.4; 1.6; 1.8; 2.2; 2.4; 2.5; 2.6; 2.7

Materials:

 Alphabet chart
 Children’s dictionary
 Bulletin board or word wall
 Notecards or construction paper
 Markers
 eBooks

Rookie 
(Students who are new to the topic)

Let’s find a word in this book that can have more than one meaning. Let’s 
discuss what this word can mean. How have you used this word before?

Apprentice 
(Students who have some experience 

with the topic)

With a partner, find a word in this book that can have more than one 
meaning. On a notecard, write down the word and draw or write the 
word’s meanings.

Skilled 
(Students who need more challenging 

material)

On your own, find a word in this book that can have more than one 
meaning. On a notecard, write the word. Look up its meaning(s) in the 
dictionary. Copy the definitions on the notecard. 

Little Birdie Leveled Readers K-1
• Who Stole the Veggies from the Veggie Patch?
Little Birdie Leveled Readers 1-2
• Dig, Plant, Feast!
• Jill and the Beanstalk

My Science Library 1-2 
• Plant Life Cycles
Green Earth Discovery Library
• Our Organic Garden



Tier II Vocabulary Words Lesson - Continued
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Application: Read the eBook(s) with the class. Work with students as they try to sound out the words. Use phonics. Chunk larger words 
into syllables for a decoding strategy. Use the illustrations/photos for context clues. Students can consult children’s dictionaries for concise 
definitions of the words.

Rookie 
(Students who are new to the topic)

Now that we’ve read the eBook, let’s write all of the Tier II words we’ve 
found on notecards. Which words do you think have more than one 
meaning? Draw pictures of the words and their meanings. Then post the 
Tier II notecards on the word wall or bulletin board.

Apprentice 
(Students who have some experience 

with the topic)

With a partner, write the Tier II vocabulary words on notecards. Illustrate 
your cards to show the many meanings of the vocabulary words. Share 
your notecards with the class. Then post the Tier II notecards on the word 
wall or bulletin board.

Skilled 
(Students who need more challenging 

material)

On your own, write each Tier II vocabulary word you find on a notecard. 
Then share your words and definitions with the class. Post the Tier II 
notecards on the word wall or bulletin board.

Extension Activity
For the next week or two, have students keep notecards at their desks. When they find a new Tier II vocabulary word, they can write it on a 
notecard, draw its meanings, and post it to the word wall/bulletin board. 

Additional Discussion Prompts: 
• How do Tier II and Tier III words differ?
• What are context clues?
• How does using context clues help you as you read?



Introduction: When you read you will come across many 
complex words. There are special vocabulary words that 
teachers call Tier III vocabulary words. Tier III vocabulary 
words are complex words that are specific, subject related 
words.

For example, a Tier III vocabulary word is photosynthesis. This 
word has just one meaning and it is used only when talking 
about the process plants go through. 

Sometimes, Tier III words are new and unfamiliar. They may 
be hard to read and pronounce. You might not know what 
they mean. We will work on strategies to help you tackle Tier 
III vocabulary words. 

Instruction/Models: Using context clues is a good way to help 
you decode Tier III vocabulary words. When you use context 
clues, you are using the other words and sentences (and 
images) to help you make sense of the word you do not 
know.

Summary
Students will practice decoding skills with Tier III vocabulary words. Students will practice skills such as: sounding out new and unfamiliar 
words, applying context clues, using glossaries and/or dictionaries, and using photos and illustrations to help them decode and comprehend 
Tier III vocabulary words. 

How To Teach: TIER III VOCABULARY WORDS GRADE LEVEL 3-8

Lesson

e-Book Models

Tier III Vocab_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:

Common Core Standards: L.3.4; L.4.3; L.4.4; L.5.4; L.6.4; L.7.4; L.8.4
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.3; 3.4; 3.6; 4.4; 4.6; 5.4; 5.6; 6.4; 6.6; 7.4; 7.6; 8.6

Materials:

 eBooks
 Dictionaries
 Reading/Writing Journal

Rookie 
(Students who are new to the topic)

Let’s find a Tier III vocabulary word printed in bold in this book. Let’s read 
the paragraph. Now, let’s think about what this bold word could mean. 
(Note: Not all of the bold words are Tier III. Direct the students to content specific, 
Tier III bold words.) Why do you think it means this? What clues did you use?

Apprentice 
(Students who have some experience 

with the topic)

With a partner, find a Tier III vocabulary word printed in bold in this book. 
You and your partner should read the page together. Write down what you 
think this bold word means. Then you will share your word and definition 
with the class.

Skilled 
(Students who need more challenging 

material)

On your own, find a subject specific Tier III vocabulary word. Read the 
passage. Then write what you think this word means in your reading 
journal. Be ready to share with the class. 

My Science Library 2-3
• Earth is Tilting!
My Science Library 3-4
• The Night Sky

Let’s Explore Science
• Thanks, NASA!
• Exploring the Solar System
• Space



Tier III Vocabulary Lesson - Continued

© Rourke Educational Media

Application: Another strategy to use with Tier III words is to look up the words in a dictionary or use the glossary in the back of the book. 
There you will find a pronunciation guide and a definition for the word. 

Rookie 
(Students who are new to the topic)

The teacher selects a bold Tier III word from the text (like astronaut or 
aerodynamic). Flip to the glossary. Find the word in the glossary. Let’s read 
the definition together. Now let’s reread the passage. How has this helped 
you comprehend the passage?

Apprentice 
(Students who have some experience 

with the topic)

Find a bold Tier III word in the book. Read the glossary definition. How 
does the suffix or prefix change the meaning of the word? (Teacher: guide 
students to words like astronaut, telecommunications, astrophysics, aeronautic.) 

Skilled 
(Students who need more challenging 

material)

Find a Tier III word that is in bold in the book. Read the glossary definition. 
How does the suffix or prefix change the meaning of the word? (Teacher: 
guide students to words like astronaut, telecommunications, astrophysics, 
aeronautic.) List other words you know that use suffixes and prefixes (for 
example: photograph, photosynthesis).

Extension Activity
Use a dictionary or thesaurus to find other words with the same prefix/suffix. What does that suffix or prefix mean? How does this help you 
decode other technical words? Keep a list in your reading journal with their pronunciations and definitions.

Additional Discussion Prompts: 
• How do Tier III words make a book more challenging?
• Can different subjects/careers have unique words? (Lead students in a discussion about technical jargon, i.e. words that doctors, chefs, or 
   law enforcement use that other people would not be familiar with).



Introduction: Sometimes the illustrations in a book help us 
understand how characters think and feel. We use the text 
and illustrations to help us comprehend and enjoy the story. 
We will read eBooks and practice visualizing how characters 
feel. Then we will imagine what the characters could do to 

solve their problems.

Instruction/Models: We will read eBooks and practice 
visualizing how characters feel. Then we will imagine what 
the characters could do to solve their problems.

Summary
Students will read literature and use the illustrations to help them visualize the adventures and experiences of characters.

How to Teach: VISUALIZING GRADE LEVEL K-2

Lesson

e-Book Models

Visualizing_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:

Common Core Standards: RL.K.1; RL.K.3; RL.K.7; RL.K.9; RL.1.1; RL.1.3; RL.1.7; RL.2.3
Texas: 110.11; 110.12; 110.13
Virginia: K.9; 1.9; 2.8

Materials:

Rookie 
(Students who are new to the 

topic)

Let’s read the eBook Little Miss Midge together. Stop on page 5. On page 5, 
describe the look Miss Midge has on her face. Why do you think she looks like 
that? How would you feel if your refrigerator was absolutely empty?

Apprentice 
(Students who have some 
experience with the topic)

Let’s read the eBook Little Miss Midge with a partner. Stop on page 5. On page 
5, describe the look Miss Midge has on her face. Why do you think she looks like 
that? What do you think she should do next to solve her problem?

Skilled
(Students who need more 

challenging material)

Read the eBook Little Miss Midge. Stop on page 5. On page 5, describe the look 
Miss Midge has on her face. Why do you think she looks like that? What do you 
think she should do next to solve her problem? What would you do if your 
refrigerator was empty and your dog was very hungry? 

Little Birdie Leveled Readers K-1
• Let’s Get Pizza
• We’re Going on a Dinosaur Dig

• Little Miss Midge
• Who’s Mr. Goldfluss?
• Money Down the Drain

eBooks
Projector system
Reading Journal
Crayons, markers, pencils



Visualizing Lesson - Continued
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Additional Discussion Prompts: 
• Have you ever had a day like Miss Midge?
• Visualize Miss Midge’s house in your mind. Is it messy or clean?
• Visualize Miss Midge’s dog. How would you describe the dog’s personality?

Application: Let’s take a look at some of Miss Midge’s other facial expressions. Can you imagine how she feels?

Rookie 
(Students who are new to the topic)

Look at pages 16 and 17 of Little Miss Midge. Describe Miss Midge’s 
expressions. Why does she look like that? How would you feel if your dog 
chewed up your slippers and made a mess? What should Miss Midge do 
to solve her problem? Draw a picture in your reading journal that shows 
what Miss Midge should do next.

Apprentice 
(Students who have some 
experience with the topic)

Look at pages 16 and 17 of Little Miss Midge. Describe Miss Midge’s 
expressions. Why does she look like that? How would you feel if your dog 
chewed up your slippers and made a mess? What should Miss Midge do 
to solve her problem? Draw a picture and write a sentence in your reading 
journal that shows what Miss Midge should do next.

Skilled
(Students who need more 

challenging material)

Look at pages 16 and 17 of Little Miss Midge. Describe Miss Midge’s 
expressions. Why does she look like that? How would you feel if your dog 
chewed up your slippers and made a mess? What should Miss Midge do 
to solve her problem? Draw a picture and write three to four sentences in 
your reading journal that shows what Miss Midge should do next.

Extension Activity
Imagine the Little Miss Midge story told from the dog’s point of view. In your reading journal, draw or write what the dog’s 
day was like (listing what the dog did during the story). Did the dog have a great day? 



Introduction: The text and illustrations in a book work together to help convey information. As you read, you need to spend 
time looking at the diagrams and photos. You should also read the text carefully. When you do this, you will be able to better 
understand the material.

Instruction/Models: Use the eBook Why Plants Become Extinct to start the lesson.

Summary
Students will use information gained from illustrations (e.g., maps, photographs) and the words in a text to demonstrate understanding of 
the text (e.g., where, when, why, and how key events occur). Then students will visualize possible outcomes based on the information they 
gained from the text. 

How to Teach: VISUALIZING GRADE LEVEL 3-8

Lesson

e-Book Models

Visualizing_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
© 2013 May be reproduced for classroom use.

 Standards:

Common Core Standards:  RI.3.1; RI.3.3; RI.3.7; RI.4.1; RI.4.3; RI.5.1; RI.5.3; RI.6.1; RI.6.3; RI.7.1; RI.7.3; RI.8.1; RI.8.3
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.6; 3.11; 4.6; 5.6; 6.6; 7.6; 8.6

Materials:

Rookie 
(Students who are new to the 

topic)

Let’s read the eBook Why Plants Become Extinct. Let’s look at the Case Studies on 
pages 10 and 11. Why did Americans want to plant purple loosestrife? What has 
now happened? What can Americans do to contain plants like the purple 
loosestrife?

Apprentice 
(Students who have some 
experience with the topic)

Let’s read the eBook Why Plants Become Extinct. Let’s look at the Case Studies on 
pages 10 and 11. Why did farmers grow Japanese kudzu? What has happened 
across the southeastern United States? What will happen to native plants because 
of the Japanese kudzu? 

Skilled
(Students who need more 

challenging material)

Read the eBook Why Plants Become Extinct. Look at the map on page 13. What 
does this map show? Be sure to read the caption. What will happen to pine forests 
if the United States continues to warm? 

Eye to Eye with Endangered Species
• Giant Pandas
• Gray Wolves
My Science Library 3-4
• Why Plants Become Extinct

Let’s Explore Science
• Restoring Wetlands
• Biodiversity

eBooks
Projector system
Computers
Blog/class website



Visualizing Lesson - Continued
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Additional Discussion Prompts: 
• Can you think of any plants/habitats in your area that are in danger?
• How will climate change affect plants?

Application: Let’s look at the eBook Why Plants Become Extinct again. We will visualize how we can help solve the problem of 
extinction.

Rookie 
(Students who are new to the topic)

Let’s read page 17 of Why Plants Become Extinct. What has Chile done to 
protect trees? What organizations in the United States are working to help 
plants? Let’s learn more about the Como Zoo Conservatory. (With the 
students, perform an Internet search on the conservatory or other plant rescue 
groups). Make a list on the board with the actions being performed to save 
plants. Create a class blog or webpage with the information you learned. 
Write about what might happen if people do not take action to protect 
plants/animals from extinction. 

Apprentice 
(Students who have some 
experience with the topic)

Let’s read page 17 of Why Plants Become Extinct. What has Chile done 
to protect trees? What organizations in the United States are working to 
help plants? Let’s learn more about the Como Zoo Conservatory. (Working 
in pairs, students perform an Internet search on the conservatory or other plant 
rescue groups). Make a list with the actions being performed to save plants. 
Create a blog or webpage with the information you learned. Write about 
what might happen if people do not take action to protect plants/animals 
from extinction.

Skilled
(Students who need more 

challenging material)

Let’s read page 17 of Why Plants Become Extinct. What has Chile done to 
protect trees? What organizations in the United States are working to help 
plants? Let’s learn more about the Como Zoo Conservatory. (Working 
independently, students perform an Internet search on the conservatory or other 
plant rescue groups). Make a list with the actions being performed to save 
plants. Create a blog or webpage with the information you learned. Write 
about what might happen if people do not take action to protect plants/
animals from extinction.

Extension Activity
Take action! Add a post on your blog or webpage about the things you think children could do to protect plants/animals from 
extinction. You can cite examples from the eBooks we’ve read. Share your blog/webpage with your family and friends. 



Introduction: When you read you will come across easy words 
and hard words. There are vocabulary words that teachers call 
Tier II words. Tier II words are words that you will see a lot in 
your reading. But, they can be tricky because they can have 
more than one meaning. 

For example, in the eBook Who Stole the Veggies from the 
Veggie Patch?, the word patch can have more than one 
meaning. Patch means to smooth over. Patch is also a word 
for a small piece of fabric or a small piece of ground. Patch 

also means to put a small piece of material over something 
in order to fix it. What does the word “patch” mean in this 
eBook? How do you know? 

Instruction/Models: Some words have more than one 
meaning. When you read, how do you know what the 
meaning of the word is? You can use context clues. Or, you 
can look up the word in the dictionary or glossary in the back 
of the book. 

Summary
Students will practice decoding skills with Tier II vocabulary words. Students will practice skills such as: sounding out new and unfamiliar 
words, applying context clues, and using photos and illustrations to help them decode and comprehend Tier II vocabulary words. 

How To Teach: TIER II VOCABULARY WORDS GRADE LEVEL K-2

Lesson

e-Book Models

Tier II Vocab_Teaching With eBooks
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 Standards:

Common Core Standards: RI.K.1; RI.K.2; RF.K.3; LK.4; L.K.5; L.K.6; RI.1.1; RF.1.3; L.1.2; L.1.5; RI.2.1; RI.2.2; L.2.2; RF.2.3; L.2.4
Texas: 110.A.5; 110.12.2; 110.13.B
Virginia: K.2; K.7; K.8; K.10; 1.2; 1.3; 1.4; 1.6; 1.8; 2.2; 2.4; 2.5; 2.6; 2.7

Materials:

 Alphabet chart
 Children’s dictionary
 Bulletin board or word wall
 Notecards or construction paper
 Markers
 eBooks

Rookie 
(Students who are new to the topic)

Let’s find a word in this book that can have more than one meaning. Let’s 
discuss what this word can mean. How have you used this word before?

Apprentice 
(Students who have some experience 

with the topic)

With a partner, find a word in this book that can have more than one 
meaning. On a notecard, write down the word and draw or write the 
word’s meanings.

Skilled 
(Students who need more challenging 

material)

On your own, find a word in this book that can have more than one 
meaning. On a notecard, write the word. Look up its meaning(s) in the 
dictionary. Copy the definitions on the notecard. 

Little Birdie Leveled Readers K-1
• Who Stole the Veggies from the Veggie Patch?
Little Birdie Leveled Readers 1-2
• Dig, Plant, Feast!
• Jill and the Beanstalk

My Science Library 1-2 
• Plant Life Cycles
Green Earth Discovery Library
• Our Organic Garden



Tier II Vocabulary Words Lesson - Continued
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Application: Read the eBook(s) with the class. Work with students as they try to sound out the words. Use phonics. Chunk larger words 
into syllables for a decoding strategy. Use the illustrations/photos for context clues. Students can consult children’s dictionaries for concise 
definitions of the words.

Rookie 
(Students who are new to the topic)

Now that we’ve read the eBook, let’s write all of the Tier II words we’ve 
found on notecards. Which words do you think have more than one 
meaning? Draw pictures of the words and their meanings. Then post the 
Tier II notecards on the word wall or bulletin board.

Apprentice 
(Students who have some experience 

with the topic)

With a partner, write the Tier II vocabulary words on notecards. Illustrate 
your cards to show the many meanings of the vocabulary words. Share 
your notecards with the class. Then post the Tier II notecards on the word 
wall or bulletin board.

Skilled 
(Students who need more challenging 

material)

On your own, write each Tier II vocabulary word you find on a notecard. 
Then share your words and definitions with the class. Post the Tier II 
notecards on the word wall or bulletin board.

Extension Activity
For the next week or two, have students keep notecards at their desks. When they find a new Tier II vocabulary word, they can write it on a 
notecard, draw its meanings, and post it to the word wall/bulletin board. 

Additional Discussion Prompts: 
• How do Tier II and Tier III words differ?
• What are context clues?
• How does using context clues help you as you read?



Introduction: When you read you will come across many 
complex words. There are special vocabulary words that 
teachers call Tier III vocabulary words. Tier III vocabulary 
words are complex words that are specific, subject related 
words.

For example, a Tier III vocabulary word is photosynthesis. This 
word has just one meaning and it is used only when talking 
about the process plants go through. 

Sometimes, Tier III words are new and unfamiliar. They may 
be hard to read and pronounce. You might not know what 
they mean. We will work on strategies to help you tackle Tier 
III vocabulary words. 

Instruction/Models: Using context clues is a good way to help 
you decode Tier III vocabulary words. When you use context 
clues, you are using the other words and sentences (and 
images) to help you make sense of the word you do not 
know.

Summary
Students will practice decoding skills with Tier III vocabulary words. Students will practice skills such as: sounding out new and unfamiliar 
words, applying context clues, using glossaries and/or dictionaries, and using photos and illustrations to help them decode and comprehend 
Tier III vocabulary words. 

How To Teach: TIER III VOCABULARY WORDS GRADE LEVEL 3-8

Lesson

e-Book Models

Tier III Vocab_Teaching With eBooks

1-800-380-2289  •  www.rourkeeducationalmedia.com
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 Standards:

Common Core Standards: L.3.4; L.4.3; L.4.4; L.5.4; L.6.4; L.7.4; L.8.4
Texas: 110.14; 110.15; 110.16; 110.18; 110.19; 110.20
Virginia: 3.3; 3.4; 3.6; 4.4; 4.6; 5.4; 5.6; 6.4; 6.6; 7.4; 7.6; 8.6

Materials:

 eBooks
 Dictionaries
 Reading/Writing Journal

Rookie 
(Students who are new to the topic)

Let’s find a Tier III vocabulary word printed in bold in this book. Let’s read 
the paragraph. Now, let’s think about what this bold word could mean. 
(Note: Not all of the bold words are Tier III. Direct the students to content specific, 
Tier III bold words.) Why do you think it means this? What clues did you use?

Apprentice 
(Students who have some experience 

with the topic)

With a partner, find a Tier III vocabulary word printed in bold in this book. 
You and your partner should read the page together. Write down what you 
think this bold word means. Then you will share your word and definition 
with the class.

Skilled 
(Students who need more challenging 

material)

On your own, find a subject specific Tier III vocabulary word. Read the 
passage. Then write what you think this word means in your reading 
journal. Be ready to share with the class. 

My Science Library 2-3
• Earth is Tilting!
My Science Library 3-4
• The Night Sky

Let’s Explore Science
• Thanks, NASA!
• Exploring the Solar System
• Space



Tier III Vocabulary Lesson - Continued

© Rourke Educational Media

Application: Another strategy to use with Tier III words is to look up the words in a dictionary or use the glossary in the back of the book. 
There you will find a pronunciation guide and a definition for the word. 

Rookie 
(Students who are new to the topic)

The teacher selects a bold Tier III word from the text (like astronaut or 
aerodynamic). Flip to the glossary. Find the word in the glossary. Let’s read 
the definition together. Now let’s reread the passage. How has this helped 
you comprehend the passage?

Apprentice 
(Students who have some experience 

with the topic)

Find a bold Tier III word in the book. Read the glossary definition. How 
does the suffix or prefix change the meaning of the word? (Teacher: guide 
students to words like astronaut, telecommunications, astrophysics, aeronautic.) 

Skilled 
(Students who need more challenging 

material)

Find a Tier III word that is in bold in the book. Read the glossary definition. 
How does the suffix or prefix change the meaning of the word? (Teacher: 
guide students to words like astronaut, telecommunications, astrophysics, 
aeronautic.) List other words you know that use suffixes and prefixes (for 
example: photograph, photosynthesis).

Extension Activity
Use a dictionary or thesaurus to find other words with the same prefix/suffix. What does that suffix or prefix mean? How does this help you 
decode other technical words? Keep a list in your reading journal with their pronunciations and definitions.

Additional Discussion Prompts: 
• How do Tier III words make a book more challenging?
• Can different subjects/careers have unique words? (Lead students in a discussion about technical jargon, i.e. words that doctors, chefs, or 
   law enforcement use that other people would not be familiar with).
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